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FOREWORD

This fin-~ report has been prepared in the office
of Special Projects of the Orleans Parish School Board.

Information in the abstract and in the Summer
Institute Phase ~f the report was drawn from the ex-
tensive report prepared by the Directors of the Summer
Institute.

It will be noted that the main body of this report
repeats in most arecas sections of the ''Ipnterim Report
and Request for Program Modification' submitted on March
30 of this year. This prior report was an essential
statement of the History, activities of the summer phase,
and plans for the follow-up phase. It is therefore felt
that much of the information contained therein constituted
material for a final raport with apprcpriate modifications
and additions added.
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ABSTRACT
A. Identification

FINAL REPORT FOR AN INSTITUTE TO PREPARE NEWLY GRADUATED AND
EXPERIENCED TEACHERS IN DESEGREGATED SCTHOOLS

Contract Number: OEG-0-000341-4521 (036)
P.L. 88-352, Title IV, Section 405
ihe Civil Rights Act of 1964

Program Officers: Mrs. Osceola W. Nelson, Director
Mr. Arthur R. Piattoly, Associate Divector

Contractor: Orleans Parish School Board
703 Carondelat Street
New Orleans, Louisiana 70130

The Project reported herein was supported by a contract from
the United States Department of Health, Education, and Welfare.

B. Dates
Beginning Date: June 24, 19568
Ending Date: June 30, 1970
C. Participants

There were 120 participants from three distinct groups-

experienced and newly gracuated elementary and secradary teachers

and principals in the New Orleane Public Schocl system. The

distributiona are shown in Tables I and 1I.

D. Objectives of the Program

1. To provide a program of teacher training designed to
prepare instructors for successful performance in desegre-
gated schools.

2. To encourage understanding between the races by providing
avenues of communication during the formative period of
teacher education. '

3. To provide experienced teachers with the additional skills .
and sensitivities needed to work with and overcome the
classroom problems associated with desegregation.

4. To auggest'pfactieal teaching approaches through cobservance
of instructional and motivational techniques successfully

¢
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implemented in desegregated schools.

5. To provide a laboratory in which participants gain and
apply skills of human relations, communication and problem

solving.

6. To engage principals in a series of training seminars with
the major goals of improving human relations skills and
focusing attention on those adwinistrative and instructional
problems incident to desegregation, both in the student body
and faculty. ‘

E. Results

Through intensiv . exposure to qualified speakers and =onsultants
in the field of desegregation, active involvement in a multi-
plicity of learning experiences such as extensive outside reading
assignments, group discussion and interaction, laboratory obser-
vation, and individual counseling, Objectives 1, 2, 3, 5, and 6
listed above were affected to a considerable degree of success.

Because of the lack of representative teaching situations
available for observacion during the summer, Objective 4 was
not adequately achieved. Both strengths and weaknesses in the
Program will be discussed more thoroughly in Section II-C of
this report. (See Sections III-E and III-F for results and
outcome of the follow-up sessions.)

iv



TABLE I

DISTRIBUTION OF PROGRAM PARTICIPANTS (SUMMER PHASE)

Number Number
Category. Pexrsons Category . . Persons
IL.evel Years Experience
Elementary 42 _ 0 22
Secondary 23 1-3 11
4-6- ' 7
Position 7=9 é
Teacher 61 10-15 5
Administrator 1 16-21 2
Other "3 21 or
more 12
Race
Negreo 32 Age
White 33 20-24 30
25--29 6
Sex 30-34 5
Female 56 35-39 3
Male 9 40-44 4
45-49 5
50-54 6
55-59 5
60 or
more 1




TABLE 11

(FOLLOW-UP PHASE)

Teachers Principals
White 11 14
Black 21 38
Elementary 23 41
Secondary 9 11

Totals : 32 52

Of the original 65 participants in the summer phase, 32
returned for the follow-up. The inability of the project to attract
more of the original participants is accounted for by the post-~
ponement. of the follow-up phase to a later date and the gsignificant
turnover of teachers in the system.

Table II reflects the emphasis of the program modification on

vi



1. HISTORY OF PRCOGRAM

The Institute proposal was developed by the Office of
Special Projects and the Division of Instruction, Orleans Parish
School Board, with ancillary support and cooperation supplied
by the Center for Teacher Education, Tulane University, and the
Pivision of Education, Dillard University. TheEducational
Resource Center on School Desegregation under the direction of Dr., Glenn
Hontz, contributed support both in the formulation and later
execution of the proposal.

The original proposal for this project was submitted on
April 15, 1968, to be funded from May 1, 1968, through September 30,
1969. The program was accerted for funding with the stipulation
that certain changes be made, These changes are recorded in an
intra-system memo dated May 28, 1968 and include a budget revision
and plan to include principals as participants in the program.
As a result of the budget reivsion the number of participants
was reduced from 100 to 80, and the training phase was reduced
from six to four weeks. The operation of the Institute was
scheduled to begin on June 24, 1968, and to end on July 19, 1968.
A follow-up phase was to occur the first week of the Fall school term.

On May 29, 1968, a Special Bulletin was distributed to all school
principals announcing approval of the Desegregation Institute and
asking for nominations of persons to participate in the experienced
teacher grouping of the program and to £fill the administrative job
positions, )

On May 31, 1968, the Director of the Office of Special Projects
regretfully 1ﬁfarmed the Office of Equal Educational Opportunity
that the Orleans Parish school system would be unable to conduct
the Institute, proposed o begin in less than a month, with these
wvords:

"The unfortunate 'freeze on funds' has prevented us from
making firm commitments to the persons we had hoped would furnish
the Institute's leadership. It is also our feeling that sufficient
time does not exist to properly plan a meaningful Institute that
would achieve the sessions primary objectives. It would be less
than proper to accept funds to operate a program that _cannot be
effective." '

In a letter on June 19, 1968, the Director of Special
Projects summarized the decisions reached in a counference with
the Chief of the Southwest Branch Division of the Office of
‘Equal Educational Opportunity which included the change on grant
dates to begin Monday, June 24, 1968, and end August 31, 1969,
thereby giving the Orleans Pa:ish'sehacl system an cppaftunity
to conduct the Institute during the summer of 1969, The
letter also announced that the Snperintendent cf Schools
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would. appoint the system's SupatV1sar of Professional
Growth to the position of Planning Directer for the Institute

immediately upon receiving word from the Office of Equal
Educational Opportunity that the -hanges were official.

On March 7, 1969, the Sgpcrintendent announced position
vacancies for leadership of the Desegregation Institute. The
first day of interviews for the position of Director was set
for April 3, the number of applicants havinz been previously
narrowed from 30 to five by a cormittee composed cof the
Planning Director for the Institute, the Personnel Assistant
for Federal Projects, and two representatives from the
Educational Resource Center on School Desegregation. Un-
fortunately, a teachers' strike began on April 3, the inter-
view schedule was completely disrupted and the Supervisor
of Professional Growth, who was serving as Planning Director
for the Institute, resigned from the school system. As a
result of these occurrences the selection of the Director
and Associate Director was not cowmpleted until May 12,

The resignation of the Planning Director from the
school system forced the responsibility for the selection of
the seminar leaders and part icipants in the program or the
Project Director and the Personnel Department of the school
system at a late time.

The six positions for Seminar Leaders were filled fol-
lowing interviews with the 30 to 40 applicants who responded
to the announcement of the vacaneies: The interviewing
committee was composed of the Project Director, the Per-
sonnel Assistant for Federal Projects, and the Director of the
Educational Improvement Project. The following considerations
went into the selection:

1) Group leadership experience.

2) Experience in desegregated teaching situations.

3) Maintenance of‘récial balance in the Project Staff.

4) Regresentatianiftcm the two participating universities,

Camplicatinns arising from misunderstandings among the
participating universities and the school system as to the role
the universities were to play in the program leadership
delayed final selection of the Seminar Leaders. Their final
approval by the Assistant Superintendent for the Division of
Instruction, the Superintendent and the School Board and their
placement on the payroll was not completed until a few days before
the Institute began.

e .9




The participants were selected from two primary sources: a
list of newly appointed teachers who had agreed to teach in deseg~
regated situations and a group of experienced teachers who had
responded to the Superintendert's announcemeni about the training
program. Maintainence of racial balance was one criteria for
selection. The fact that the Project Director was in a principal=-
ship within the school system and therefore had only limited
time to devote to interviewing the participants further delayed
the selection. The final grouping was not completed until a few
days before the Institute started,

The Direcfor of the Project chose the consultants for the
program on the basis of th~e following criteria:

1) Prominency in the field of desegregation or in
fields supportive to the goals of the projects,
e,g. group dynamics, history of desegregation
in Louisiana and New Orleans, human value and
behavior.

2) Experience in desegregated teaching situations
and/or with desegregated training.

3) Recommendation from the Education Resource Center for
School Desegregation,

4) Approval by the Division on Instruction for the Orleans
Parish School System,

5) Availability at the time of the institute.

Because of conflicting vacation schedules during the
summer months, a new staff advisor to £ill the wacancy created
by the resignation of the Supervisor of Professional Growth was
not available until the leaders and participants had been
selected,

The Institute was conducted for the four weeks between June
16 and July 11, 1969. At the conclusion of the summer phase,
the Director was returned to her principalship and the Assoclate
Director was offered an assiginment as an assistant principal
for the regular school teris beginning in Awgust. The person
who was Associate Director subsequently was returned’ to the
program fulltime to proceed with the follow-up phase. He
developed the program described in Section III, Follow-Up
- Phase-Request for Program Modification.

126
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II. SUMMER INSTITUTE PHASE
A. INST™TUTE ORGANIZATION
1. Grouping

Since teachers emerging from colleges and universities have
needs different from those of experienced teachers, the Institute was
divided into two parts: an experienced teacher section under the
guidance of the Institute Director, and a new-teacher section under the
guidance of the Institute Associate Director.

Teachers who participated in the ‘‘new-teacher' section were
selected on the basis of their future assignment to desegregated schools
of the New Orleans public school system. When it became impossible
to fill the quota for this section with newly graduated teachers, the
remaining vacancies were filled by teachers who had never taught in a
racially desegregated situation. Those assigned to elementary schools
were given preference over those in secondary schools.

The two sections met separately: one group on the Tulane
University campus and the other at Dillard University. Seminars and
field experiences were completely separated with different staffs
directing the activities of each group. Thirty-four new teachers and
thirty-four experienced teachers were enrolled, with each graup of
thirty-four further divided into three seminar groups.

2. Agenda

The Institute met daily from 9:00 a.m. to 3:00 p.m. between
June 16 and July 11, 1969. In the mornings major addresses were made
by visiting consultants on topics germane to desegregation or observation
inthe laboratory schools.

In the afternoons, small group meetings were a vehicle for
many supporting activities such as book reporting, seminar analysis of
issues and exchange of viewpoint, film viewing and individual meetings
with the consultants.

An integral part of the Institute was visits to educationsl and
recreational programs for children and to other community £ acilities~~
all of which contributed to an understanding of the total setting far
educational development in New Orleans.

3. ‘Graduate Credit

Six hours of graduate credit was offered by Tulane University to
teachers in the program who on their own officially registered as Special
Students in the Graduate School of Education. Thirteen perscons received
such credit.
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B. EVALUATION PROCEDURES

Evaluation was effected by means of. (1) three questionnaires
which were completed by Institute participants and (2) individual
reparts by Seminar Leaders.l Infcfmatisn on these questignﬁaires was

partlcipatlon in the Insti;ute, These changes resulted fram talks by
the visiting consultant on topics germane to desegregation and its under-
lying intimations, small group discussions and cooperation in exchange
of issues and viewpoint, personal consultations with the visiting con-
sultants, book reporting on subjects relevant to desegregation and
visitation in schools in which an ESEA Title I Summer Progwram, Activities
for Individu Development (ATD), was being conducted. A compilation of
information 1. these questionnaires consititued an overall evaluation of
subject areas of the Desegregation Institute.

Regults of the various evaluations are summarized below.

1. Opinion Study

An opinionnaire, consisting of 115 items, was administered to
both sections of the Institute. The new-teacher group was given the
test at the beginning and at the end of the Institute, while only the
pretest wag administered to the experienced group at the end of the
Institute. Of the 115 items contained in the opinion study, 23 dealt
with racial feelings, 9 with attitudes in the area of economics, 21 with
education, 16 with human relations, 4 with intelligence, 25 with social
class, 2 directly related to emotions, 13 hehaviorally oriented, and 4
not given to ready classification were listed as miscellaneous.

In the experienced teacher group, items related to economics
and government yielded more negative responses than items relating to
human relationships and race, which yielded more positive responses.
These positive responses reflect a meeting of Institute objectives. Ad-
ministration of the opinion study to the new-teacher phase reflected
similarly encouraging results with many of the items dealing with racial
prejudice and discrimination indicating marked improvement on the post-
test.

2. Desegregation Checklist

The Desegregation Checklist, designed for teachers already
working in desegregated situations and consequently administered only to
the experienced teacher group, deals with self-analysis and teacher
technique study. Of 900 possible responses, 674 indicated that the

1 See appendix 1 for these documents.

2 Administration of a post-test was precluded due to the program
modification of the follow-up phase.
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teachers had begun, and in some instances were succeeding in, a
unitary teaching approach. One hundred eleven responses indicated
that no consiceration was being given, while 126 did not respond. The
self-evaluation phase of the checklist indicates marked evidence of
positive change.

3. Participant Evaluation

All participants of the Institute completed an Institute
Evaluation Form designed to evaluat2 the administration of the program.
In assessing the overall value of the Institute, 79.8 per cent of
participants rated the Desegregation Institute as Excellent or Good.

4. Seminar Leaders Reports

The consensus was that Institute objectives were significantly
met. Appendix 1 contains the text of reports. These give insight into
the ongoing activities of the summer phase.

C. RESULTS AND CONCLUSIONS
1. Strengths

Through intensive exposure to qualified speakers and con-
sultants in the field of desegregation, active involvement in a
multiplicity of learning experiences such as group discussion and
interaction, book reporting, laboratory observation, and individual
counseling., Lhe teacher training program of the Desegregation Institute
was effected to a considerable degree of success. There were some weak-
nesses in the program, which will be noted later, but as a whole it was
a successful example of how teachers, both newly graduated and ex-
perienced, can be prepared to deal with the problems occasioned by de-
segregation.

Suggested readings and small-group discussions were con-
sidered to be the most beneficial facets of the Institute with speakers
and panelists injecting variety and interest to the overall program.
Contact and confrontation of ideas and opinions with individuals of
different social and economic pgroups created interpersonal relationships
and tested attitudes on desegregation that resulted in development of
rapport among members of the Institute. Significantly, the bulk of
written evaluations by participants provided verification of this factor.

The program, by making teachers aware of the problems con- !
fronting them in a desegregated school setting and the many demands
which will be placed upon them in this situation, demonstrated the
possibility of developing an intelligent, methodical approach for meeting
the instructional and interpersonal needs of desegregated settings.

Becauge of the séﬁérgitadvantages'fo be gained in personal

o ; o . ,_  13




impact, evaluation »f summer phase activities, and overall program
effectiveness, the decision was made to delay the follow-up phase
until after participantsz had worked in their actual school situations

for several months.

2, Weaknesses

Although 79.8 per cent of the pasrticipants rated the Institute
as generally good or excellent, thev did point out some deficiencies.
The three weaknesses most often cited in reports of the seminar
leaders and the participants were the following:

1) Irrelevancy of some of the speakers' topics

2) Inadequate dissemination of organizational and adminis-
trative information prior to the Institute

3) Insufficient opportunity for observation of teaching
situations representative of the regular school year
program and students.

The summer program, which provided the teaching situations,
was aimed at ESEA Title I target neighborhoods and drsw very few white
children. ine alleged irrelevancy of some presentations and the .
inadequate advance dissemination of information are attributable in
part to the problems encountered during the months immediately preceding
the Institute (discussed in Section I).

7 The lesson of lack of adequate realistie nlanning reinforced the
decision to design a follow-up phase only after staf? and participants
had ample opportunity to reflect or the results of ihe summer activities.
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III. FOLLOW-UP PHASE ~- REQUEST FOR PROGRAM MODIFICATION

As originally proposed. the follow-up phase would have taken
place shortly after the summer Institute. TFor several reasons cited
in previous sections, leaders of the Institute decided to defer the
follow-up until participants had had an opportunity to work in their
school situations for several months.

The purpose of the request for program modification was to
reschedule the follow-up phase and reallocate available funds for
maximum effectivensss.

A. FOLLOW-UP PROGRAM

Experience gained from last summer's Desegregation Institute
pointed to the desirability of maximizing the role of the small group
approach to problems of desegregation. Participants generally felt
that this was a better way to approach the problems of desegregation---
face to face with opportunity to vent personal feelings and fears and
problems. It was therefore proposed that the follow-up sessions to last
summer's proposal utilize this method to the fullest extent without,
however, sacrificing any distinct advantages that could accrue to per-
tinent and meaningful alternate methods, i.e., the use of resource or
vigiting consultants.

Participants were mailed questionnaires to determiﬁe.

1) Which persons associated with last summer's Institute
were willing to participate in a follow-up series.

2) Feelings of interested participants toward the content
of follow-up sessions.

Seminar leaders planned,along with the follow-up
coordinator and appropriate school system and resource personnel, a
series of three five-hour training sessions. These sessions were
based largely upon the expressed needs of the participants as reflected
in the questionnaire survey and proceeded upon a small group discussion
basis. Two speakers were selected to speak upon problems incident
to desegregation. One of these was a School Board member and the other
was the school system's Director of Curriculum Services, who has for
years coordinated professional growth activities for the system. This
talk centered upon the role of interpersonal relationships in the de-
segregation process. Activities were scheduled on Saturday mornings at
a cooperating university.

B. SELECTION OF PARTICIPANTS

Participants were selected on a priority basis as follows:

1) Persons who were included in the summer phase

ERIC s - 15




2) Other teachers and principals who were involved in
desegregation-related activity

Widening of the objectives of the original proposal to
specifically make an effort to include principals was done for the
following reasons as stated in the Interim Report. '

"S8ince last summer the Orleans Parish School system has entered
a new and crucial phase in its development-faculty desegregation. The
obvious leaders in the successful completion of this process will be
the principals, who arc responsible for efficient operation of the
schools at the operating level. It is they, alon, with teachers, who
should be best prepared to expedite desegregation problems. Another
objective of the follow-up sessions will be to have teachers and ad-
ministrators develop desegregation guidelines for use in coming months.
It is further hoped that many of these teachers can be used as resource
pexrsons who will meet with teachers to be transferred under the new
board policy. A goal would be the development of articulate, well
informed teams who would be able to effect positive attitude change among
as many teachers as possible. As a result of this program modification
we hope, therefore, to see the creation of a core. of teachers and ad-
ministrators who will serve as a base not only for faculty sensitization
to desegregation problems but to the larger problem of staff development
in general.’

C. SCHEDULE

Follow-up planning was begun on a systematic basis beginning
in mid-February and was completed during March after the appointment of
the Planning and Evaluation Coordinator. This person planned a series
of three follow-up sessions scheduled on Saturday, during the months .of
April and early May. Seminar leaders met on two occasions for planning
purposes.

D. RECOMMENDED BUDGET
Project E-341 Grant No: OEG-0-8-000341-4521-(036)

Proposed Program Expenditures for Follow-Up Segment of Project
Spring and Summexr 1970

Direct Costs: '
A. Compensation for Personal Services
1 - Cooxrdinator for Plamning & Evaluation

4 months @ $1,147/month _ $4,588.00

1 - Secretary
3% months @ $350/month 1,225.00
8 - Seminar Leaders 250 hours(total) @ $10/hr. 2,500.00
3 - Visiting Teachers 60 hours (total) @ $5/hr. 300.00
5 ~ Consultants 10 days(total) @ $75/day 750.00
$9,363.00

18




Mo,

B.

(o]

Compensation for Substitute Personnel
None

Employee Services and "-—efits
Retirement @ 2.96% foi above galaries other
than consultarnts

Injury on duty @ .17 for above salaries other
than consultants

Compensation for Participants
95 - participants 15 houis (each) @ $3/hour

Supplies, materials and equipment
Office supplies
Instructional supplies and materials

Fee Payments
None

Travel
Local travel - coordimator and =eminar leaders,
1400 mileg (total) @ 10¢/mile

Consultante travel-transportation

2 @ $200 each
Consultants travel-per diem

4 days @ $16/day
Coordinators travel-transportation

1 @ $150; 2 @ $80
Coordinators travel-per diem

4 days @ $16/day

Communications’

- Postage

Telephone

Printing

Transportation costs
None

Services
None

Other

Compensation to universities for costs 1ncurred.

while using their facilitles i
TOTAL

10

R X

858.00

9.00_

867.00

&,275.00

100.00

1.324.00

$1,427,.00

14G6.00
400.00

64 .00
310.00

64.00

$978.00

60.00
25.00

85.00

200.00

_150.00
$17,342.00
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E. DESCRIPTION AND RESULTS OF FOLLOW-UP PHASE .ACTIVITIES
1. Participants

Follow-up sessions were attended by a total of 84 participants
of which thirty-two were teachers. The emphasis upon recruitment of
principals reflects the concern of the school system to lay the foundation
for a longer vange program of professional growth for principals, especially
in the area of human relations problems incident to desegregation.

2. Organization & Schedule

Participants were organized for follow-up activities in two
groups, principals and teachers. The teacher group met on April 4,
11, and May 2. The principals met on April 18, 25, and May 2. On May 2,
sessions were organized around principal-teacher exchange of views. Both
principals and teachers were assigned in groups to seminar leaders for the
purpose of follow-up activities. A project social-worker was assigned, in
line with original project objectives, to conmsult with all groups. All
groups met on the campus of Dillard University in attractive well-accommodated

quarters.

3. Activities & Procedures k

Of basic importance to follow-up activities was the development -

of desegregation guidelines by both principals and teachers. This ¥
approach to seminar activities was two-fold: First, it served the human
relations purpose of providing a basis for meaningful and productive dis-
cussion for the racially integrated groups., These guidelines dealt with

problems incident to the following elements in the desegregation process---

the teacher, the principal, the community, the student and the organization
of resources for Instructional Improvement. Secondly, it served to focus
the thinking of participants on areas of intensified emotional impact in-

cident to the desegregation process.

3

Principals also devoted some time to the preparation of a plan for
the intervisitation of administratively transferred teachers incident to
the institution of a faculty desegregation plan for the 1970-71 school
session. In virtue of this activity and the attention of the participant to
development of desegrE?atian guidelines, the Institute follow-up served as
a bridge between last summer's activities and the development of a viable
training program for next schoel session. The orientation of principals
and teachers to problem areas incident to desejzregation during this follow-
up series has created a nucleus of motivated prrofessionals, particularly
among the middle-management strata of the schoul system who are most able
to effect change-oriented programs. It is felt that; in view of the fact
that. over 1/3 of the entire principal corps attended the sessions and that
the response of these persons was so universally favorable, 8 strong
beginning has been made toward expediting successful faculty desegregation:
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Much, of course, remains to be done in training both principals and
teachers for urban education. On May 2, principals and teacher groups were
merged for the purpose of interchange on problems of mutual inte=est. This
proved to be of value to each group, as each felt able to express their
concerns in an atmosphere of free discussion.

4. Participant Reaction to Follow-Up

In the majority, both principals and teachers expressed the
opinion that the follow-up sessions served to enhance their skills in human
relations. Among other values accruing to them were the benefits of open
discussion on desegregation problems: one teacher stated ''she was able to
grin a clearer view of her own feelings and opinions because of the oppor-
tunity to present them to others in small group discussion.' Nearly all
teachers and principals expressed their approval of the follow-up sessions
as 1) serving to achféve the goals of human relatians development between
black and white and 2) focusing attention upon the fundamental problem areas
of desegregation. ‘

5. Reports of Seminar Leaders:

Full reports of seminar leaders for both the summer and follow-
up phases are included in Appendix One.

F. CONCLUSIONS & RECOMMENDATIONS

The Institute on Desegregation and the subsequent follow~-up
sessions proved to be a successful initial step in the mitigation of the
professional growth and imstructional problems incident to desegregation of
the public schools. Experience in the project has pointed to what are the
most promising approaches to certain kinds of professional growth activities
for teachers and principals; it has given a corps of these professionals the
opportunity to express their needs and to help structure training formats
most consonant to them; it has focused attention upon some long-standing
school-system problems as well as many problem areas incident to desegregation
mosgt seriously of all, it has clearly defined the necessity for ongoing
programs designed to help more and more of those persons who work with
children. These programs should be designed to broaden the human relations
and instructional capacities of principals to work with both black and
white teachers and students; of téachers to work with each other: and to
enhance the abilities of all teachers to work more effectively with all
students both as an instructor and as a person capable of relating to the
problems of students.

13
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APPENDIX I

SEMINAR LEADERS'
SUMMARY REPORTS
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INSTITUTE FOR THE TRAINING OF TEACHERS IN DESEGREGATED SCHOOLS

Summary Report Group I . Mrs. Gunde M. Williams

‘Group I consisted of eleven secondary level teachers,
nine of which were in teaching positions, one an admini.’
strator and one a librarian. All had some years of
professional experience. Six members had less than ten
years experience,'and'five members had more than ten years

"ﬁf éxperi&nce.i Four participanté were Negro, and seven
wére white. All participaﬁts worked in desegregated schools.

When 1 began working with the group, I was startled
.+~ by many of the participants’ apparentilack of motivation
and a prevailing attitude of investing little effort toward
meeting the objectives of the institute. With expectations
made clear, this quiékly changed and each ‘group member
bggaﬁ to work, that is to read, to think and to share.
Initially, it appeared to me, the group looked for very

_dizect lzadership in that they expected concrete answers
-tp the questions raised. Some early confusion, restlessness
and perhaps resentmént reéulted from my aﬁtempts.ta engage
- the group members in defining the problems we could deal

with; to sort out those that were beyond the scope of the

institute; my emphasizing the need for all to search for




splutions; to find our bwn answers, and to tolerate some
amb;guiﬁy, Many raised problems $0 very compiex that they
did not lend themselves to easy sniutions. Great value
was placed on speakers who ''gave answers" and were "thought
. producing’, less on thase whose presentatzan st:rred up
pretty powerful and t:aubleseme feelings. However, with
ine?éasing ease and comfort between the group members,with
sharing of experiences first and feelings subsequently, alil
came to feel that the smalllgrcup discussions were of great
importance and‘'vaiue to them. Group members developed
enéugh of & feeling of safety within the group to canfraht
each other, to examine long held attitudes in the light gf
new knowledge and begin-to change some - yet hold on te
others. . Naturally, not everyone was equally open to attitudinal
changes, but mény existing misunderstandings were clarified,
. Much of our smail group discussion reflected the input
of the preégntation of Drs. Dixon, Bondi, Lloyd, Gruwell and
Rucker and the school cbservaticné, £ilms and réading. The
following is an attempt to highlight the main themes of our
discussions and to 1ist some generally accepted findings and/or
suggested solutions.
. -We started with the premise that presently our
-educatianéi system is not effective for all'penple. Since
our nation has compulsory education, 1t is essentlal that

&= system be improved to meet the educational needs of all
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pupils more effectivelyl "By education we do not only

mean intellectual learning but the goal of the schoel should

' be to prepare a pupil to live with himself and others in a

responsible and productive way, to earn a living and to
learn about political and cultural matters. Thus, the .
educational system should not exist closed off frbm the
environment but should be open and responsive to the sur-
rounding community. We need to overcome resistance to giving
parents, key people in the community and even studen.s a
voice in “their" school. Only by being in contact with the
larger communitf can we prepare pupils for their future
roles in society: citizen, worker, parent. We need to re-
establish contact with parents, and listen to their cencerﬁsi
How can we overcome pareﬁts' apparent disinterest?

By reaching out in a meaningful way - personal contact,
teiebhone call or note, telling the parent something about’
his child's progress....

By having the schools open to parents, to let them
know their interest is welcome even if the tiﬁe of thei?
visit is inconvenient to tﬁerteécheri.*

Through community contacts the school administration

* could find talented and suitable persons whose skills could

be utilized adjunctively, for example,an automechanic teaching

a special workshop.
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The school admiﬁiétgation also nseds to be aware of
aand able to utilize community resources especially for pupils’
physical and mental health ?rpbiems }ﬁ addition to close
cocperation with the Visiting Teachers system,

- Frustration was voiced about the complicated and
tedious procedure to get a child tested and when it finaily
is accomplished the IQ or psychometric results do not give
much help when the child is in need of psychological
ceugseling as there are too few treatment facilities.
Keeping children who are ematienuliyheve:eiy damaged in the
regular clﬁssrooﬁ'often is of no benefit to them and is
disturbing to the rest of the class. Being '"excused! from.
school attendance also is no solution for the troubled child
even though it relieves the teacher. This kind of problem:
is not the sole responsibility of the schoecl system but
requires social action.

Concern was raised about the likelihood of vandalism
if the schools are kept open. This is a realitf problem but
seems to reflect the feeling the school belongs to no one,
as the people around lack a faeiiﬁg of participation and
thus have little interest in protecting the school property.
Our worries are a reflection of a gene;aliy faulty value
system, namely mat-rial goods (school property) rate higher

than the people's need to use the school.
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We say in this country we value education very highly
yet an extremely small proportion of public funds have been
allocated for this purpose. We have the'edusaticnal
technology (teaching machines, programmed education) to help
children 1earﬁ yet insufficient money to provide these when-
ever and wherever:  necessary. There is need for citizen
action to close the gap between avowed values and norms.,

A child learn with his total self and has to master
conflicting demands - the need for self expression and the
need to conform with school expectations. Throughout 1life
he will have to achieve a creative syhthesis between impelling
wishes and compelling demands, between self expression and
conformity. How can we foster a child's innate creativity?
The teacher needs to introduce a sense of excitement and
emphasize the role of discovery in learning. A child needs
freeéam to try something, needs determination to solve
‘problem on own, needs a sense_af self.confidence in his
abilities and needs ic feel unthreatened and confortable
in his relationship with his teacher.

In an attempt to make teaching more relevant to all-
children, attention has been focused on ways of reaching and
meeting the needs of disadvantaged children and black
children. Teachers' unfamiliarity with both of these groups'
lifé-experiences had resulted in misunderstandings and many

false assumptions.

26
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Some of these were clarified through at times painful sharing
of incidents of prejudice among group members. We discussed:
some of the psychological and saéial causes of prejudice in
_geﬁerai: assumption that visibile difference carries equivaient
difference in kind, fesr of the strange, the unfaﬁiliaé,_fear
makes us uncomfortable so¢ we haté what makes us anxious,
Insecure and threatened people need scapegoats to vent their
aggression, to elevate their low self esfeem; to gain a
feeling of dominance and power, to project guiit. We also
diséusseé some ©f the color symbolism: white eguals,clean

and good, black equals dirty and bad. We brought out the
devastating effects of labeling and stereotyping and our
tendency to :iaim that professional Negroes are ekceptions_
"In doing so, we take people who do not fit the stereotype’
out of the group rather than correcting the stereotype which
is so!essenfial to do.

We talked about the need all of us have to belong to
_a;group, an in-group which we strengtheniby having an out-
group to which we contrast and fhus strengthen cﬁr in-group
feeling. Really one of the most effective aspects of our
. 8roup-meetings was the opportunity of white and black to
become acquainted with each other and to have an opportunity

to correct faulty notions.

27
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ome examples: whites felt that in the South Negro servants
ere ‘considered "part of the family" and "treated well" -

et -the whites would discuss family matters in freont of them
s if they were not present, which reflected that fact that
legroes were not treated as mature autonomous human beings.
his examplified the fact that white altruism is based on a
eeling of superiority and thus devastating. Another example
£ confronted white arrogance was a statement that Negro
eachefs,in New Orleans should be satisfied with the equality
hey have achieved - "what else do tﬁey want'? This question
alled for clarification of the lack of true acceptance by
ollegues and the work that needs to be done to hel§

eluctant parents and children to realize that a black person
an be truly professional.

The following are some points we identified for teachers
orking with black pupils: The? need to be fully familiar
ith the concept of "self fulfilling prophecy". They need
o dispel the myth that lower class Negroes do not value
ducation or do not care to work, instead they need. to |
nderstand how aﬁathy resulted because employment was denied
§'were positions in line with their educatianél achievement.
ey need a full understanding §f the social conditions that
rought about present day results - apathy, rége etc. Our

iscussions enabled us to see how much people are products of

I-7
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their various 1i§e exparienées and thus understand the

logic of their behavior even though we may not always like

the-behévicr. This again makes clear our responsibility

as citizens to bring about social éhangesi

White te%cher& often felt resluctant tec demand of
black children the same behavior as of white children
thinking that '"'singing or dancing in the halls" was a
characteristic of their race. Also fear that black
children would accuse a white teacher of discriminatory
actions when punished. Standards of behavior should be set
and enforced equazlly for black and white children.

Teachers need to £urnisﬁ books, magazines éﬁd'pictufes
pcrtraying black and white persons in all walks of life
éc‘that children of all backgrounds can find representation
and sources for identification.

"Aégaad deal of our discussions centered on teaching
the ""disadvantaged' child - by that we mean children whe
are in some ways blocked from achieving their full potential
by their adverse social situaticn. Teachers need to learn
gbout the child's background - if needed through contact
with his family - we referred here to the handout "Do lower
class children have needs I don't know about”? Another
example may be a child falling asleep in class - Is.this a

Tesult of actual lack of sleep at night or do we have an
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extremely anxious child who retreats into sleep, into
something safe whenever he feels too threatened in the
class situation? 7
Up to recently we have seen low achievement, drop-
cut poor motivation etc. as result of deprivation, of
deficiencies in his environment while now we have come to
éehlize that these deficienciés are more a result cof a
systam not coriented to the naeés of each chiid'anﬂ that
changes can be made in the educational process to adapt
it more to the -needs of various kinds of students. We
discussed programs such as Headstart which is planned to
compensate for a child's lack of stimulation in his home'
environment and to ready him for;entrance into the school
‘system,'yet these benefits will not last unless his educsational
experience in the fallawing grades in conducive to learning.
The main importance is for teachers to expect children to
“ learn. Tests have proven that as a teacher looks at a group
; - of pupils so they will turn out. Even if for some children
academic achievement is minimal, they can be given tasks
in 1ine with their ability to achieve, If a teacher's
standards are too high, a child will get the feeling that
he can never measure uﬁ and will give up - feeling there
is no use. Teaching has to be related to these chiidreﬁ‘s

life exﬁeriences, they should be engaged in exploying and
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thinking with particular encouragement given to their
verbal participation so that they can use and build upon
their language skills. o

We had a lot of scnflicting'apigien about the present
day notion that the issue is not so much to make the
learner come up to existing school expectations but to
re;examine teaching methods and to make them more congruc:t
with the learners' needs. While some disagreed that the
school should lower standards for a group of learmers,
others felt thére should be a more piacti:al branch for
those who cannot meet the vegular demands of highschool.
All agreed that more emphasis must be placed on helping
students to find legitimate sources of idemtity and self
esteem in order to promote their sccial growth.

We discussed the pros and cons of ability grouping,
espeéially the danger. of typing a child and implicitly
éxpacting him to stay in that group. We also aired the
pros and cons of homework, the teacher's need to give home-
‘work versus the éhilé’s need or the parent's expectation.
The important issue here is to comsider the factors which
will éffect a child's ability to achieve. Dr. Gruwell's
presentation gbéut motivation was very helpful especially
‘the point that if a task is consistently beyond the child's

to master, he gets turned off from the educational system
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as his frustration and énxiety preciude further learning.
This,pattern often is reflected in being tardy or absent
becanse they are failing which only means they miss more
and finally drop cut as thsy.can!f possibly catch up.
The ‘same nggat%ve results are achieved by 'suspending”
children for three days as a form of punishment!

How can teachers’ let their pupils know that they
caré? This can be communicated through calling the chiid
by name, by establishing eye contact; by listening to a
child as well as answering some of his qgeétions of more
personal néture. This kind of sharing will reach the child
and he will see the teacher as a caring person with whom
he can identify. One grsupmembér related how she used a

coﬁpié of Spanish words in speaking to a boy from Cuba

which delighted him and made him feel accepted.

" Dr. Rucker's presentation on essential values based
on funéamental human needs - the presence of which will
move a person toward achieving his full petentiél, the lack
of which will create pathology —iresulted in fruitful
discussion and had much practical implication for the ciass
roamn!

To summarize, the graupmembe?s achieved the following
objectives of the institute:
i. Development of increased understanding of and
sensitivity to members' own and other races.

32
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Recognition Dé the necessity to gain fullest
possible understanding ‘of each childs life’
experience in order to reach him and to meet
his education needs ( including promotion
of sccial growth) and tc stimulate him to
advance as much as he has the potential to dc.’
Identification of compiex and interrelated
causes for school-failnre with resultant rec-
anitiaﬁ of the need to individulaize teaching

as much as possible - as each child wants to

iearn, to belong and to succeed.

Increased groupmembers' insight inte some of
their .personal bias and awareness of the need

to control it so that it does not interfere

with their ability to establish positive -
reiationships with their pupils.

Increased ability to relate to and to communicate
with_véristy of children by making comments,
showing interest, asking open-end questions

( as opposed to asking for ane wofd or yes-no

respcﬁse) about seﬁething we think the child has

something to say.

"Recognition of how deeply ingrained the existing

pattern of education is, opening of eyes and ears

1 - 12
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L+ Torimplement 'this, suggestion was made to:

a - '

13,

to the fact that the educational system can
be different - resulting in thinking about
what can and must be done and daring to experi-

ment with some innovations.

to have closer cooperation between ieachers,
érincipals and the school bvard, so that the
'system' can become more open and flexible

and ﬂacperétivs in developing an educational
process capable of dealing with diversity of
student needs,

to clarify the role of consultant - who is
considered as a threat rather . than helpful,
Especially young ieachers have felt reluctant

i.0 ask questions for fear of being considered
ignorant. This has stifled innovation as fear
of failure had dampened a spirit of expefi-
mentation. '

to correct the notion that equates good discipline
with good teaching. Some teachers maintaiﬁ
discipline based upon fear which blgcksrlearning}
thus they are not truly educating their pupils.
to place teachers in poverty area schools only

if they have special aptitude or training for

3¢



weorking with the poor, and to give teachers
who have been successful in teaching children
of very deprived backgraunds some special

to

ﬂD‘

cognition vathexr than transferving the

2 "better" schcal.'

35 .

ki Gt o S i o



A
!
i

INSTITUTE FOR THE TRAINiNE OF TEACHERS IN DESEGREGATED S5SCHOOLS

SUPPLEMENTARY REPORT -~- ELAINE ARMOUR WOLO
SEMINAR LEADER, GROUP 11

OBJECTIVES ATTAINED

Objective 1: To familiarize the teacher with life circumstances of
: pupils in order to establish rapport necessarvy for
-effective training.

This objective was obtained via readings and book reports
on Negro 1life and history and on the various minorities in the
United States. . The feeling was that much was already known about
the majority group in the U.S. -- that we needed to £fill in the
gaps where minorities were concerned. '

: . Three participants reported on current biographical novels
which give a description of 1ife in the ghetto (Malcolm X,

Eldridge Cleaver, Claude Brown). Discussions ¢f local ghetto groups
such as Thugs United, Total Community Action Programs, and of
settlement ideas as shown in Kingsley House, added to the realization
of life circumstances. ' :

~ As most of the participants are involved with either
Negro children or white children, discussions of disadvantaged
children in each of these groups were pertinent. Contributions of
Negro teachers made richly rewarding additions to the seminar
discussions. Many Negro teachers worked with totally black groups
of children and had much to bring to the group. None of the Negro
teachers in Group II worked with an integrated class last year.
Both Negro and white teachers worked with Negro children, however.
As both groups of teachers had worked with the Negro child, both
had excellent personal references with good examples of life
circumstances of children in the communities in which they work.

Objective 2: To make ecducation meaningful through the presentation
: of subject matter, s¢ that it is relevant to their
. ' life experiences,.

To fulfill this objective, there was a presentation by
the seminar leader of teaching aids and materials which emphasized
the contributions of Negroes to American l1ife.  Also included in
this presentation were materials on the American Indian, Chinese
Americans, Japanese Americans and Mexican Americans. The presentatic

36
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included a pictorial display (flat pictures and artifac.s), along
with filmstrips and recordings, and the use of transparéncies and
overhead projection, Following the presentation, teachers discussed
techniques they had used to work with the Negro child. Much of the
material presented cauli be used to enhance the self-concept of the

Negro chiid. : : 7

Objective 3: To prepare teachers in newly desegregated schools to
cope with unfamiliaf situations. .

Group I1 achieved this objective to a degree. Teachers
felt it 1mp0551ble to discuss unfamiliar situations without actual
in=schocl experiences in which they could work and try to solve

ome of the problemsin the desegregated schools. Teachers who had
worked in the desegregated setting brought out some things which
seemed unfamiliar to them.

Observations in the AID schools did not provide enocugh
of a real experience for these experienced teachers. Teachers felt
that this observation was inadequate for this objective.

OCbjective 4: To help teachers accept people as having individual
merit.

Objective 4 was well done. Discussions and presentations
on all minority groups made for greater understanding and made this
objective come alive. The filmstrips, "Minorities Have Made America
Great were appropriate for all groups save the Negro minority. In
other groups, the films gave very positive orientations to the life
of the minority presented -- with the Negro group, some distasteful
aspects of Negro life were included in the filmstrip. The feeling
of participants was that it would do more to damage the Negro ;hlld
than to make him proud of his heritage.

At the conclusion of the institute, participants felt that
they had a greater awareness of others and that they would be more
ready to accept individuals as having individual merit.

Objective 5: To promote understanding between the races by prGVIQJDg
. avenues of communication.

This ob;ective was definitely achieved. There was
excellent rapport in the group. The seminar leader and group members
were on a f£irst name basis very early in the session. By the final
week, participants were invited by the seminar leader to a luncheon

37
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Supplementary Report -~ Page 3

featuring local food -- rved beans and rice. The participants met
at the home of the seminar leader and shared the experience with
the lzader’s family., The luncheon was a beautiful relaxed time.
For some black and white participants, this was the first time
they had shared an interracial sccial event., A guest at the
luncheon was the Institute social worker.

As additional support of the good rapport in Greup 11,
e group members surp;lsed the seminar leader with a gift: The
ift was presented at the conclusion of the luncheon.

}-Il m"

e

There was excellent communication between group
members. There was hardly a time when the group was not able to
deal honestly and directiy with gquestions or problems as they arose --
even discussicns of race, which scmetimes got quite emotional,
members of the group dealt honestly with each othar. Group members
rated the seminar leader as "excellent' omn the final evaluation
sheet. . :
Obiective 6: To provide teachers with additional skills and
sensitivities needed to work with and overcome gproblems
associated with desegregation.

Ubjesctive was achieved to a degree. Much mecre is

necessary before teachers are really prepared to deal with the
sensitivities they need in the desegregated setting. One speaker,

353 P

Dr, Dixon, prav;de a vantage point for: SEﬂqltlvﬁif discussions
which made teachers quite aware of the problems inherent in the
desegregated setting. Dr. Lloyd provided teachers with thought
preveking situations in the community and cha1¢eugaa teachers tc
be more active in their communities. Many of the ideas expressed
by Dr. Dixon were also expresséd by Dr. Lleyd.

This objective might bs included in the follow-up activities

Cbjective 7: To suggsst practical teaching approaches throug
observance of instructional and motivational te

successfully implemented in desegregated schcols.

. This was achieved, but not enough. Mcre on this obje
might be s consideration for the follow-up activities. See obj]

LS

2 for teaching approach.

Objective 8: 7To provide a laboratery in which particiants gain and
apply skills cf human relations, communicaticn, and .

problem solving.

Cbjective B8 was achieved but to a limited extent. aborsa-
*ary expevriences were 1nadequate for this objective. See ab; ect*ve 2.
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TIVITIES ENGAGED BY THE LEADER WITH GROUP IT

In the main, wmornings were spent observing taachers in
e AID schools. In the afternoons, teachers met for small group
scussions (see schedule in Final Report Group 1I) except where
her activities were scheduled for all participants,

. Group visits were to Kingsley House, Audubon Schocol, and
zdley School. Kingsley House was thoroughly integrated: Audubon
1001 was predominately Negro -- only four white children; Bradliey
rnoel was desegregated. In Audubon Scheol, the faculty was
tegrated -- also in Bradlilsy School. Teachers were welcomed in
-h situation,

In smail group seminars, discussions ran the gamut. Teachers
scussed black histery, racism and prejudice, life in disadvantaged
a5, stersotypes of blacks/whites, improvement of teaching, of
icational techniques; motivation, values, teacher merale, the seif
1cept, etc. stc. In one session, a participant reported on the
sk, Blues Feople, and brought and played recerds for each psricd
-1ineéd in the book. The book presented the histcry of the Negro
-ough his music. Another participant reported on the history of
: Negre in America -- this participant, a white female, brought
bear the many facts which had been left out of American history.

. discussions were stimulating .

~ Role playing was a part of the small group seminar; f
cipants dramatized themselves. the rrincipal, parents, and ’
in the desegregated setting.

'OR_IDEAS AND CONCLUSIONS

1} The Institute on Desegregation was highly successfui.
2} Seminar leaders worked well t_pgether and tried to

deal honestly with members of their groups. One
drawback’ to the seminar leaders was that they were
not notified soon enough prior te the beginning of
the Institute. It would have been good to spend sone
time together as a unit before starting to work in
the Institute.

3} Experienced teachers need to participate in AID schools,
instead of observing other teachers at work, Many of
these twachers are extremely qualified and resourceful

and could bring much to the summer programs. Teachers é
might participate at least three mornings a week and ;i
spend the other time in small group seminars. :

29
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4) Participants gained insight into some of their own
hbiases and worked hard to deal with bias as they
saw it. Some stated that they will try to desl with
problems of desegregation’'in a different light as a
result of experiences in this institute.

5) Participants in the Institute {Group II) felit an urge
to include parents in the school activities. In past
years many of the teachers have been veluctant to
include parents for one reason or ancother. In the final
evaluation, however, teachers expressed that they will
definitely extend themselves in their communities and
work toward parent invelvement in the learning process.

RSCOMMENDATIONS FOR FOLLOW-UP ACTIVITIES

i} The follow-up activities should btegin at the end of
the first merking pericd.

2) Teachers should have time to discuss reslated problems
experienced during the first month or trimester of
school.

Speakers should be kept to a minimum, except where
teachers themselves are prepared to present their
experiences to the group -- lecture on expéeriences,
panel of experiencad teachers, etc.

L
ot

4) There should be a time when teachers can relay back
some of the ways the summer institute helped them deal
with problems they encounger in the fall. When thsy
are able to handle situations solely because of
experiences in the Institute, this should be noted.

§) Teachers should receive a list of expectations or
requirements for follow-up activities before they
report for these activities. A bit of low morale
experienced in the summer institute could have been
aveided if teachers had a definite understanding of
requirements, etc. prior to that Institute.

'6) The follow-up activities should not exceed three
sessions.

7. ' a
e 4 . wﬂ-‘“‘"{f’"’g
{(Mrs.) Elaine Armour Wolo
July 31, 1969
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INSTITUTE FOR THE TRAINING OF TEACHERS IN DESEGREGATED SCHOOLS

Report on Group III -- Arthﬁr-iocper, Seminar Leader

I. Makeup of the Group

.The group consisted of eleven experienced teachers,
Thefe were four White and seven Black teachers. The twe
men in the group were whitéséﬁggaf whom was of Spanish-
Arerican descent. Several héd more than 20 years of
experience in the school system. Only one teacher had
but one year of experiencé“ -Ali'had elementary class-
room teaching experience, but their assignments zt present
include: an artispeciaiist, a remedial reading specialist,
an art consultant and a homesbcun& teacher. Age roughly

Coxrrelated with experience varying from the early twenties
tc the mid-fifties. All appeared to be career teachers
with the possible excepticon of the art specialist.

Ii. Group Interaction

_ interaction was determined by several factors; among
‘them: previous participation with similar experiences; verbal
ab;lity; ?revious.attitudes on race, teaching and human
. behavior; emetiéﬂél liébility; expectations of the Institute;
and the ﬁraining ,» orientation and experience of the group

ieader‘
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Only a8 few of the ‘temchers had previously engaged

n like institutes but one had had experience with a

e

ps?chaaynamically—eriEﬂted interracial group. She proved
to be é censtructive catalyst in tﬁe gEToup intaracﬁigni

As might have been expected with teachers; ali wersg
capable of being quite verbal, but most were used to making
statements or lecturing rather than engaging in free verbal
interchange. A few of the teachers were unéble to fully
change this prociivity and tended. to remain iunhibited in
expression. On the whole, however, these,téachers beocame
more secure as the group progressed. Even the more timid
ones became more participants than cbservers.

Some of the teachers remained detatched: ._alm to the
point of being phlsgmatici ngeral entered the sessions
wifh sirong feelings and even active animosity. Latent
hostiiity ba;ama overt and was then available for confronta-
tion and examination. ©Only a few of the tesachers sesmed
frightened by this but were ultimately aéie to acknowledge
their fear, test their feelings,and emerge more secure than
they had been.

Previous attitudes toward the subject matter were
identified as prejudices and examined as such. Attitudes
of bath_blécks and whites towardone ziother and the children

they taught were exposed.

I - 21




Bimilarly, their attitudes toward their supervisors
fincluding principals and consultants), school board
administrators and members, ths "community?’, and parents
cf advantaged and disadvantaged students were identified
and lcoked at.

Scme of the participants znticipated the group

Jont

would be a "sensitivity! experience and reacted accordingly,
Géhers looked for specific preécriptian& for handling
réisrugtive behavi@rf The majority were mainly hopeful
that the Institute would somehow prepare them better for
subsequeﬁt teaciing but did not know how this would come
about.

The éroup leader, a socisl weorker trained and experienced
in group process, is a layman with respeét to educatiocn.
He stimulated the group téward‘expressién of diverse
attitudes and feelings with the hope of providing a

h the help of the participants

i+

corrective experience, Wi
he was able to identify with ﬁhe classroom situation with
which the teacher must cope.

Interaction was often intense but usually goal-
oriented. Dnrthose occasions when the group strayed from
its_gaals,the? would generally bring themselves back
to relevance by Eringiﬁg and sharing their classroom and

other 1life experiences.

3
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The group leader took a£ active and affirmative role in
the interacticn. It was not often ﬁeaeséary to intervene to
change the group’s direzﬁioi. 1t was nscessavyy atc times
to faeus diverse discussicn o7 heib make manifest some of
II11, €cnten£

The group was able to appropviately pick up material

from the wvarious speakers and integrate this content with

o

their own experiences. They placed relztively little
stress on specific techniques of teaching. The Bondil
technique, for example, was not seriocusly adopted although

IT DID SERVE TO HIGHLIGHT SOME TEACHER PRACTICES THAT COULD

BE MODIFIED.

From their own backgrounds teachers were able to
offer facts to supplement the material to which they had
been .exposed in the fieid of intergroup relationships.
%imilarly they talked about common prejudices that had
been unconscicusly accepted as fact and to critically

review them. Facts on African and Afro-American history

were particulérly useful in helping both white and black B

teachers enlarge their perspectives. =~ ! :
v, Rérrgri | ;
Rapport among the group generally was high but this

was not immediate . By their interaction thelparticipants
grew to see and then to accept one another as individuails

rather than white or black,

4 4
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achers who initially

-
white tez

difficult for the white
. As

This was more
sat as a group and seemed?culce anxious or insecurs
individuals, the four white teachers were basically constricts
persons, All had fears and grejudicés of which they were,
for the most part, umaware . The two men stuck togethe
as much because they were men as kacause ths y were white’
Gne of them had been reissd with rigid set of sthnic
prejudices which he was able to talk zboutr but, realistically ,
could net completely abandon at an emotional level The
two white female teachers were basically concerned and
sympathetic toward the goals of the institute. Both
had Dackgfpuad which would have led to prejudiced thinking
but they had, to a great extent, covercome then.
teachers similarly had ""hangups”
Some of thess were

Severzl of the black
stinctions

they brought with them to theé institute.
racial but most.vy they had to do with class di
Some appropriate modifications

rac
due to their own vpbringing.
cccurred in these areas.

rgroup differences were appreciably diminished
1taraction. Group iovalty was apparent

-
b
ALV OTF

iation and i
as participants compars:d their group (favorably, ©f ceourse)
The feeling was

to all the other gzoups in the institute.
expressed that the group maintain its identity in subsequent

meetings.

+5
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V. Evaluation
The evaluative process was implicit throughout

the discussions and terminated in an-explici%gﬁiscussian

of the sitrengths and weaknesses of the Institute as they
- saw them at that time. It was recognized that a more valid
be arrived at after they returred to the

evaluation could
first,

classroom in the Fall and had an opportunity to,
test and observe

their own, their peers’s and their students'’
behaviors. They wculd be able to discuss these in evaluztive

=

sessions.
Most of the commendation of the Institute centered

around theé veievance of the samll group discussions to the

~goals of the Institute. Speakers and panelists also received

some credit. Thé_gréup leader was rated as excellent by

all but two of the group -- significantly, the two white

male teachers -- who rated him as good.
on two main areas:

b3

. Criticism of

pre-planning znd laboratory experience,

the Institute focused
Participants felt .
. that they should have been selected far in advance -- :
possible as early as January --, and that tﬁey should have

been given reading assignments at that time in preparation

for the Institute. They felt almost unanimously that of

the summer program; and because some of the schools visited

4
T

gl
§

were insufficiently, or not at all, desegregated.

+6
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My own evaiuation is in agreément with that of the
group but, in addition, I felt that the goals of the Imstitute
were too diverse. The goals encompassing attitudinal change
and those ccncerned with teaching.techniques were, in my
opinién, too ambitious to both be achieved i; the time
available to the Instituts. '

VI. Recommendations

Some of these recommendations are a consequence of
the_groub's evaluation, others are the leader's, several
stem from analysis of both sources.

1. Laboratory exéeri%nces, if included, should be

as relevant and nonsrepefiticus as possible.

The Kingsley House observation was an excellent
example of integration at work, A few class-
rocms, both integrated aund non-integrated, should
be observed and compared. Where possible, the
teachers shculd both observe and paxticipate in
the experiesnce.

2. Speakers shculd be selecfed for their relevance
to institute goals. All speakers should be
available to the entire Institute after which
the experience can be mulled over in the small

group sessions.

+7
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Greater attention should be exercized as to
heterogeneity of groups. Where possible these
should be balanced by'racé, seX, age and experience,
The Insti%ute should have one campus location
rather than two. Students unanimously perférred
Dillard to Tulane. '
Opportunity for informal sccialization should

be built into the institute plan., A cocktail
party would provide a necessary sense of satis-
fectory completion for the gyoups. One function
ﬁight be planned fcrlmid—way iﬁ the proceedings
&s an impetus to intergroup rapport.

Institute planning should include some former
participants, as well as the seminar leaders.
Appropriate .materials and reading lists shgﬁld be
sent to prospective participants far in advance
of .the Institute. '

The preparation of papers, except for credit

.students, should he discouraged. Oral book

reports should be restricted to material out-
side of required reading so that the widest

possible sharing of literature can be attained.

+ 2
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10.

11.

Plans for stipends and reimbursement saouid

be explicit and ad™ered to. —

Sponsorship of the Institute should be outside

the. school system, for example: by an educational

foundation, a professional ¢rganization, or a

~graduate school of education.

Training fgr_grgu§ leadership might be offered by
participants provided that a3 system can be devised
whereby they can have planned meetings with their
ovwn %aeulties,
The follow-up eéaiuation should be carefully
pragramméd for maximum benefiti It should not
ce extended beyond a single session unless
additional material or opportunity for further

interaction is introduced.
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INSTITUTE ON DESEGRECAWION
New Teachers

REPORT ON GROUP "A" ACTIVITIES RICHARD A. THECDORE
'I. INTRODUCTION

In keeping with the purﬁese of this Institute, activities
of the group were geared to increase éhe participants’ awareness
and understandlng of problems occasioned by desegregatlan.
Through the &;scu551en ¢f both factual 1nfsrﬁat1an and opinions
Or personal views, the participants were encouraged to develop
insight into these problems. An attempt was made to get the
participants to indulge i a seif appraisel of themselves in
the desegregation pro;ess. i

; Selected activities aimed at involvement and interaction
were employed to help the participants grow in their tolerance
or acceptance of other ethnic groups and races and better under-
stand the differences and similarities, Time was spent helping
'the partlcipants t0 increase their ability to identify pupil
behavior more accurately, thereby better enabling them to
formulate approaches and poss;ble-selut;an$§

Easy formal and informal relationships among the partici-
pants were maintained in an effort to secure an honest level of

communication. Hence, hopefully, the experiences of the

g0
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participants should iead them to an experssed desire to continue

this type of activity during the coming year.

OBJECTIVES
In the initial sessions the fsllow;ng cbjectives were dis-
cusse& as outiined in the syllabus.
1. Orientation: Identification of problems; formu-
iation of individual project goals, |
2. Sociological and psychological antecedents to

learning.

3. Developing an effective instructional climate
in desegregated situations.

4. -The problem of evaluatio@ and communication in
desegregated teaching and learning.

From the discussion nfithe sbcveiobjectives,'participants
expanded the scope of the discussicns. For the purpose of
indicating in & more specific way cthe scope of ocur Institute,
the-e;ght objectives as indicated in the syllabus fpr experi-
enced teachers were used.

COMPOSITION OF THE SMALL GROUP

This group was made ﬁp of thifteen individuals, Signif;

icant aspects of this graup'are as follows:
"a. Sex o
1. 8ix white féﬁales

51
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2, 8ix Negro femaleé
3. One white male

. b. Age
' 1, Range (20-24 yrs.)-Eleven

2. Range (30-35 yrs.)-One
3. Range (45-50 ?rs.3ﬁ0na‘
€. Educational Training
1. Elementary EéucétianaFive
2. 'Secondary Education-Eight
d. "Teaching Experieﬁ:e ‘
1. Student teaehipggeniy*Eight
2. Under five years-Two .
2, Over five years-Two
€. Attendance (20 days including holiday)
1. Average total hours per participant was
82 or 82 percent

2. Dropcut-One (No stated reason given).

SEMINAR PHASE (SMALL GROUP)

The éctiviﬁiesfbegan with a diséussian_gf the objectives
‘and possible activities that the partiéipants might expect to
engage in s indicated in the syllabus.! Possible projects, as
an individugl endeavor wefe considered in tﬁe discussions. The

participants apﬁeared to embrace these ebjgcﬁives and looked

S 2
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forward with'aptimism, to the outcomes of the Institute. The

small group was immediaﬁely accegtgé as a place where they
cculd express themselves more frecly. )

"As expacteﬂ ccmmunlcatzﬁn was- hlghly gua?&ed during the
Vilrst week. This was particularly true with rospect to opinions

about desegregation. However, the participants were more

ékp?é;Sive about their pressing concerns upon entering & desegre-
gated teaching situatiani Quite aften, guestions such as the
following were injecited into the discussions.
1. To what extes* do ragzal conflicts ac:ur in the
c¢lassroom or about thée school? ‘
Z. What is the nature of these conflicts?
3. How wilirstudents of the other race accept me?
To what degree can 1 maintain discipline,
particularly with respsct to students of the
- other race? |
S. How will the parents of students of another
race sccept and respe&t.me as a teacher?
' 6., How will the staff and faculty relate to me?
To what degree will the Pr;nc;pa¢ support and
'ass;st me as a beginner in learning to &eal
with problems’ in general as well as those of
!a racial nature? -

Other areas were discussed, however the recurring or

g3
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‘ . : : C .5
overriding concern of these mew teachers appeared to be one
of anxicty pertaining to general acceptance in 8 desegregated

settirg,
With respect to the above the sessions with ~he psychologist

were very helpful. The péy:hclsgist concentrated upon helping

selected individuais’tc better understand their feelings of

anxiety. However, because of her very limited schedule, other

areas of concern were not discussed with.her.
It should be noted, that in general, the participants

found having a psychologist was helpful in their gaining iasight

into behavior problems, |
In the small group discussions the inexperienced teachers

{8) took many opportunities to draw upon the experiences of

the other pérticipants. This;prcvéd to be helpful in moving

the discassions along. The presence of experienced teachers

ir this group offered balance in the discussions, however,
to a small degree these participants were too vocal. The

inexperienced tended to yield to the more expsrienced members.

It would appear from a Seminar Leader's point of view that

_the contact was good, however questionable on a continuous

- basis. :
Elapg with the discussions some concern was expressed f

with respect to the projects and library work. Because of :
the composition and backgzound of group members, a broad g

ST
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- range of topics was considered. The approach empioyed here
was one of giving the participants an open choice of topics
and time to devnlap a project af Q&x1num interest and benefit.
.Thzs open, ncnarsstrlctzve approach was troublesome to a few
participants, but in general was well received by the majority.

. Verbally, pgrt ipants expressed app*ec;aL en for *hﬂ library
- tine made availaile to them for reading. Cancurr%ntly, partici-

pants would have l1iked to share more of their reading with the
small graﬁn. rhe iimited time for small group dls;u551ons in

_generel ‘was .devoted to reactlng to large group presentat;ons.

The seminar phase, was 2s 1nd1:ated in the part1c1pant
aevaluatlas the strengest and most benef;zzal aspect of the

Tnst*tLt% it was here that one ccu;d cbserve bes_, the inter-
personal zelatlcnshlps which had evelved during the course of
‘the Instigute, During the ‘jast week a number of particlpants
achieved 2 level of communication whersin they were impelled
ta discuss past personal experieﬁces an& bias and to indicate
their commitment to the goals of this ‘Institute. DiSCUaSIDHS
at this point, showed a marked chéhge_cver the _receding weeks.

In'cancludiag'seésions, the pdrticipants, appeared reason-
ably agreed that ﬁhe basic appreach to desegregated situations
iis one of accepting people for what they are without razial |
d;stinctlons. 1t was also, agreed, that as teachers, their

efforts shculd be toward competence in wnrklng with all students

)
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_ '_To further strengthen tﬁis §hase of ihe Institute, concern
should be given to the foliowing: . o '
a.  Sub-groups to plan presentations to the group.
b. Require evidence of library work at intervals.
‘c. 'Allow time to discuss reading with the small

gTOoup.

d. Provide more time for small group intevaction.
It would seem fram the experiences of the seminar phase

‘each 1nd1v1dual made & contribution and in return benefited

from the 615£u531ons and. the auts;de readln

LARGE GROUP SESSIONS
These sessions consisted mainly of listening to speakers
.and reviewing films and filmsﬁrips. ?cr most of the speaXkers,
perlad of exchange of questions and answers followed for the
large group. These dlscuss;on sessions enabled all the partlc;—
*ﬁants'ta share the questicns and respoases with the speaker and
expeuited the time of the speaker as well. .

In general, the speakers made an important cantr1but1an

" in providing informatiun to the participants om instructional

‘problems and human relatiens in desegregated school situations.

The speakers were knowledgable in the £ield of cducation, how-

ever most indicated some uncertainty about the basic ocbjectives

"and activities (f the Institute, which in turn, was conveyed

to the.partiéipants.
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The partieﬁpants‘haﬁ a high regard for the presentations,
'bug had some difficulty relating them to Spécific ércbiems
peftaining to desegregation. Ther‘expfessed some concern that
the speakers chose not to be spstific on the nature and extent
of. prnbiams in desegregated schools, Their concern is best
understosd, when considered with respe:t to the pr3551£g guestions
indicated in the previous sectzgn. It shculd be noted that,
understandably, the speakers “ere nat fam1llar with tﬁﬂ concerns
af the part1:1pants, which indicates a need to previde speakers
wzth more 1nfermatlan on what is tak;ng place.
With the ‘above exception,  the part;c;pants seemed to enjoy
their interaction with all outside respurce persons very much.
The .ne two-hour session with the psychologist was very well
recsived. The unfulfilled expectation of having a social
warkeizwas a disappointment to the graupl It was, also noted
~that more speakers. outside the fieid of aducat;gn, familiar
with sotio-economics or community problems be included in the
: Inst;tute, It was fslt these persons might a551s;7part1¢1pants
. in gaining 2 keener understanéing of ethnic or class differences.
Films and filmstrips were shown to the participants on
vari@us.tapics such as, Negro history understanding minorities,
teé;hing values and handlihg mi%éellaneous problems. Although,
these ‘films stimplated discussions or caﬁversatian within the
group, inigeneral, they were not well received with respect to

content, In a few instances, it was hoped that these films
&7
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“would stand on their own merit, hdwéver, this did not happen,

' giving rise 3 a need for more caiefully éelecéfng them. The
partlczpaﬁts felt. that the showing of fiims shculd te related
tﬂ the discussions and exp?essed obgectives. ’

To 1ncrease the effectiveness of this phasea the fellcwxng
appear to be necessary. |

i 8. Adhere to a fined schedule.

b. Improve coord1natxon and continuity.
VCQV Increased part;cmpatzon of members.

d. " Provide, for onag01ng evaluation of spaakers

and activities at intervals.

 HORKSHOP |
1hzs phase $nc¢uded mainly observatzons 1n six schools
part1C1pat1ng in the AID summer program, Tue part1C1pan;s
were received well by the coordznators and faculty and made
weicome. The part1c1pants vzsited a glvan schoel once for
- several hours. They were en»ouraged to make observatlons in
terms of their interest in claSaes being conducted Much
freedom was allowed in terms of classes to visit and the
time spent in each one. | ‘
. | It was noted, 1mmediatelys that AlD claéses are highly
- individualized and not representatlve of the classes maintained

in regular school sessions. -The classes were ‘small’ voluntary

S8
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and well equipped W1Lh materials.

' A number of 1nterest1ng cbservat;ons were made, however,
the pavticipants of this desegregaﬁlon Institute did not feel
.thﬂy gained much, Reasons gzveﬁ were, that the lsvel of
| desegregation was low and most of this group had ?acently
completed observation and student teach1ng - The observance
of 1nvolvemen; on the part of the nart:c:pany was expressed
“also. ' | | |

More careful planning for this phasg was evident. It
was veryvencéuraging that participant*-exp?ésssd a desire for
1nvolvement in s¢ hools at some levelg in order to gaxn more
‘from their observations. Some indicated the pO;SlbllltY of
'teaching in i1zboratory schools in tha morning and having the
‘Institute ia the afternoon with 5ust campensatian. Others
would simply lzke to work wzth chxldren on a iimited basis
durlng the Institute. In this case the school$ shauld have
a level of desegregatlon giving rise to problem= of direct
concern to a desegregat;on Inetltuue.

In conclusion, the qua11ty ‘of the observations should

imprdv= both with- resPect to 1nd1v1uual 1nvolvement and
te the situation. It was generally agreed ‘that some 1evel

of 1nv01vement on the part of the part1c1pant was necessary.

Added fiscal support should be 1nc7uded

.57
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CONCLUSION | -

The activities of this Instxtute did contribute to the
progress gazned in reachzng the chjectzva-n Most criticisms
expressed were related main’y to supportive factors such as
| arrangementa, schedule of tzme, speakers zntexpregatzon of
their role in presentatlon s fiscal matters and general
coordlna;1onc But, the more internal factors such as, the
~ individual and group experaences (human relations) QL the
: Institute were posztlve,

Ta the degree that contactlahd confrontation of ideas
and opinions with individuals of different racial and ethnic
'_grcuﬁé are meaningfui; here lies the more apparént suceess
of ;he.lnstituie; - The inter-perscnal velationships, which
éested our attitudes on'&esqgregatiom were good for the
'd&veiopment of every psrson in the Insii;ute. And finélly,
the expressed need for an ih¢titute of this type made available
£o more teachers and the deszre ta contlnue this kind of

activity is 51gn1f1cant.

FOLLOW7UP
This phase was discussed by the Sem:nar Leaders in detail
and. is belng submitted separately as a Joxnt response io the
'request for a planned follow- up. | |
| 1he plan includes +op1cs, arrangements, approaches and

speakers for the five three-hour follow-up sessions,
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SUPP}:EMENTARY STATEMENT

‘,!_ A; a Seminaf,Leéder, this Iﬁs&ipute has proved to be 2
very rewarding experience in working with a group. The
involvment and interaction has contributed much to increasing
 my‘in$ight iﬁto inter-perscnal relationships and human.behavier.
The broad study af problems reiativa to desegregation has
increased my knowledge and uﬁderstandingvof the subjéct. ‘Hape-
'fully, 1 cah make a more meaningful cantributien'to°the students
and staff in future school feéyonsibilities. It is my consid-
éréd opinion that Institutes of this type should be made avail-

able to many more persons.

61
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INSTITUTE ON DESEGREGATION
New Teachérs

REPGRT ON GROUP "8" o DR, A. K. H. PARIKH

. GTOué'B consisted ofvelevéh;membersi ‘six white ahd
| £ive Negroes. Three of the white memders weré'expefienced
tezchers who had 10 to 20 years of teaching experience. In
the beginning of the Institute, they were the wné. ... Wiiv
dolng all tne talking. waevér, as the group realized this
_ane-sxded communication, and as members came into closer
.contact with each other, the rest of the group became actively
involved. The members shared experiences and ideas, and
derived insights into behavior and feelings of the ;hildren
and adults of the other race. | '
..jLarge'groﬁp presentationi helped irigger small group
discussions in some cases. In others there was not time
available for such discussion, Speakers with ekpérience in~
o desegregated situations made good impressioﬁs'on the members
:of my group;: Hdwever, the majérity of the speakers did not
relate_their discourses to desegregation and in that respect.
. they‘did~not contribute to the stated'objéctives'ci the
: Instlyute.- It seems that many of them did not have specific :

1nterest oy experlence 1n desegregated situations.

e : | T - &1
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- Observation in pudblic scﬁaols did not pro?e to be
effective as the sumier programé in those schools were of
- a special naturs, _Maﬁy of the schools visited weve also
net representative of the desegregation situations that the

. .

Institute evzsaged._

on tne ﬁhole, con51der1ng all the llmztatzons, tne
Enstltute did make 3 szgnlflcant contribution to the under-
starins oF wame'sf'the prqblems of teaching in'desagregatgix_
schools° I | o | -

Suggestlcns for follow-up are given in a Joint p?OpDaal

prepared by the seminar leaders.

63
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INSTITUTE ON DESEGREGATION
New Teachsrs

. SUMMARY REPCRT ON GROUF "'CV _ (MRS.) DORIS DIETRICH

L4

Primarily this report tends to deal with the activities

and experience of Group "C", ene of the three segments of

‘the “new" teacher or recent graduate division. An attempt

" is made to describe: The characteristics of the group,

procedure, content, and interaction in semirar sessions, and
participation in large group activities. Evaluation and.

suggestions for modification for follow-up purposes are offered.
ANALYSIS OF SEMINAR PHASE
. Identity and Observable Chéracteristics of‘Participants:

£ Group "C" four teachers with prior experience do not fall

in the cétegory of recent graduates. Two of these were mature

white women assigned during the 1968-69 session to tokenly .

| integrated'faculties,of all black elementary schools. Of these

two,one had five years teaching experience in an adjoining

parish ¢committed to maintaining segregation. This,Situation

‘was responsible for her change of residence to Orleans Parish.

The other'trained as é}social worker at_the.undergraduate

level, spent the major part of her eighteen vezrs of profes-

- sional service asz a nursery school director and tsacher.

4
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Because of basic philosophy'of 1ife,.dedication.te prineiples
cf integration, ethnic and backgreund‘exPerience, both ef
these women contributed strength to Group.”a“. 'Their vnequi-
veealldescription of the many faceted situatiens met‘with
during the géeﬁioue yeer, their frank discussion ¢f inter-
racial difficuliies and their evident sincerity of purpose
aimed at achieving solutzons, encouraged less scph*s ‘cated
" members of Group “C" to verbalize and artzculate.
' In the erder of length of.experience the third, a
 younger White woman, had‘for two .years served on faculties
made up entirely of members of her own race. One of these
years was a school with a siightly desegregated atudent body.
Ths fourth of this group had taught only one year with
~a desegregated faculty, iae;ructing e_predominantly Negro
student body. ‘The siﬁuation was fraughi with racial tension.
.Participating in‘groﬁp processes as attempted at the seminar
" was a venture outszde eccustome& norm. So also must it have
proven to be for fzve recently graduated Negro women teachers.
S1gnif1cant1y, the total educational exper1ence of these six
‘teachers, elementary school through college, including student
-teachzng, was in a segregated sett1ng. Inltxally with these
}'m;norxty members a degree ef uneas:ness was communxcated
although surface talk and behav1or appeared normal and pleasan

Gredually they part1c1pated more actlvely in dlscu551on,

65

[NM]

L "



A dcmmm—r ¢

verbalizing their frustrpations and vpnting their hostilities.
Palrxng off with members of the onposate race for special
asszgnments eventuallzed in mixing with Iess &nd less restraint
during coffee breaks and lunch norﬂeds, However, these six
tended to establlsh thezr claser contacts wlth the c¢lder and
more pusxtxvely actuated Caucaszan members of the greué.
At the same time, 2 young man ¢f the same race and

'thh a similar educatlonal background, hav1na student taaght _
on a perdomlnantly Whlme faculty, with a superv1s1pg teacher
and student body of the same extraction, displayed dissimilar
characteristics., Although he entered the group at the begihning
of the Seccnd'week, from the snset he éemanstrated a wiiling-'_
ness and an ability to exchange ideas through participation in
open dlscusszon, to accept dlfferent op1n10ns w;thcut antagonism,

- and to respond 1nte11ectua11y'ratherthan emotionally to rac:ally
.charged issues. It is recognzzed, ef course, that factors O?her
than'contact with opposite race infiuenced his behavaoﬁgA This
young man was originally aésigned to a school situation similar
to his student teaéhéf experience, but was later nctified that

. his asszgnment was changed to a Negro race school. |

Three of the young women received a;szgnments to desegre-v

gated faculties w1th desegregated student bodies, another to a
formerly all white faculty W1th a mlxed student body. 'The

first mentzoned is returnlng to her same a551gnment. At the
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close of the Institute one of the five was vet ﬁnassigned
| The degre@ of anx:ety and apprenen=1oﬂ toward teacpxng
a=51gnment evidenced in group 1nteracazon equated proport-
-_1onauely to the d1ssam1lar1ty of educatzunal and ethnic
background and antxc;pated teac?zng dSSlgnmen To iil#s«
trate: two recengly graduated young white teachsrs educated
in predominately whlte school, student teachlﬁg in similar
situations, and assigned to the same,ﬁype schools, verballzed:
fewsr enxieties, racial oi athérwise, ahé assumed a passive
role withia the.gréup, However, this may‘héve béen &n ex-
pressicn of imhibition, rathef'than’apathy,'étemming frdm
limited prior inter-racial contact.

' The thirteenth member, a mature white man with no
previaﬁs teaching ex?arience, recently received 2 degree from
a p;eéaminantiy all white out-of-stétg coilege. His assign-

ment is to a Negr> elementary scheol.

A’TIVITIES OF SEMINAR PHASE
Activities encompassed semznar meetlngs, cbservation in

schocls, library research, and individual counsellng.

.

SEMINAR MEETINGS'
Obgectlves of meetlngs were:

1. To involve teachers ia 1dent1£y1ng and clarifying

areas of concern.ant1c1pated or experzenced in desegregated

t£7



anticipated or experienced in desegregated school situations.

2. To make emergence of scluticns and app;oa"hes to
problmm antuatlons a group product. Further that such product

come out of personal exper;ence in the classroom2 tam11y and

-communxty relatlonshlps, phzlcsophy of 11fe and phaloaophy of

educatxon.

3,_ To compare conc1u51ons of (2 ) with fimndings as set

- fourth in lzteratu;e of ths f¢e1d.

é. To provide ‘a 1aboratory for gaining and applyxng sk111;
in intnr-racial experiences.

In attemptxng to achleve the above ob;ectlves, ‘ten one and
a half or two hour sessions were. held. ‘Current group dynam1cs
pracclces and ﬁechn1ques wers employed. |

From time to time, h**@f meetings were held for dissem-
inating information ¢ stice of change of meeting
place or scheduled actz.ﬁy,, etc.,

Teachers recexved ind vadual bcunsel1ng from sem1nar
1eaders as situation requlred | ' _ A

Inltlally partlclpants were ‘asked’ to share with the group

what each conszdered at that t1me t0 be his focus of anxlety

_or what he hoped to get from the Institute. After verbalz;a;ion

‘of anxieties and expectations each member was better able to

select an area of research concentration.

An ‘annotated bxbllography was the only wrxt1ng ass;gnment

| requlred of each part1c1pant. Scholarship and reading

s
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accomplishment as reflected in the project submitted by each
’participant‘ramged from accéptable to excellent. The othef
'requzrements were regular attendance and active part:c;patzon

'1n all Institute 5ponsczed a»tivztzes. Two members applied

for and recelved graduat credit.

CONTENT OF DISCUSSION

Lzbrary research project titles tended to perxpherlze

discussion in desired areas. However, all topics could not

receive 1n-depth er equal tredtment 2as tendencies towzrd

tangentile dxffuszen was evzdent after ‘addresses By guest

-speakers or other st::f,xmxl:aa::;.cm_a See Aypendix number 12.

_SAMPLE OF GROUR INTERACTION

The foliowing posed sztuatlon recorded in. notes ‘taken

during seminar meetings relat1v= to the txtle, "Establzshzng

_Favorable Relationsaips w1th Adults Encountared in the Teaching

Sxtuatlon-Teachers, Administrators; Parents," lel serve an

an example sf»gronp~reactzonﬁto_que;;xons”brought vy by parti-

cipants. © SRR
Situation:  One teacher, the minimal of token integration,

is assxgned to a preV1ously all whzte faculty dzrectlng the

activities ‘of a desegregated student body. | '

. Questlons, How will I feel when enterlng thzs situation?

‘Wiil I be accepted by faculty members? Will the principal
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support me if there is a conflict with teachers? With Ch11d°
. ren? = What about aggrassive parents? WHat do parents want

most for me?

. MAIN IDEAS EMERGING FROM GROUP
N Faculty Interactxon. Importance of snalysis of own -
.Pelzng and behavior when welghlng that of others.- |
Value of interpretation of react1on arising 0ut of d;ffer-
ent background and lee experlence.
Need for understanding ~“z people att the way they do. -
* Reaction will vary and degree of,acueptance or rejection
will be unpredictable, The'greatest number to be encouﬁtérédw
| is these superficially pre;udiced 'Sﬁch have had some intern
rac1a1 contact with favorable react;on. 'These individuals
.are_gene;ally friendly and sociable with those of their own
rage'and,go overboard in being "nice." Some may idealize the
mihoriiy.’ You may heaf, "Some of my best-friahds'are Negroes.
Negroes are wonderful people.” These'believé they are - g
'unpreJudlced but their positive over-reaction most often re- |
flects 1nner-pre3ud1ce. They cannot understand why acceptance
is not 1mmed1ately forthcoming. However, slight a start will ﬁ
have been made and, hopefully, maturity in inter-racial relation-
" ship may eventualize. Fewer in number, fortunately, are those |
who purposely ignore andvexpresé'negativé attitude‘téward |
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personal association. Under a differemt set uf circumstances
Jthls group might have gained the 1dent¢ty T'white miiitents."

It usually requares three score ané ten years before the
resulxa of attempts to change thls group are completed. Com-
psnsatlon wzl; be found in associstion wzth those who wﬁll
3ntﬂract in a natural, cocperatxve nanner, permlttlng normal
personal involvement on @ profess;onai level. )
|  The Principal: 1t is to remembezed that the nrznczpal
13 responsﬂble for effecg;ng 1nteg1atxon. H~ cannot disregard

_group differences and readzness to change, but mu;t use reasoned
firmnsss to support each individual tescher. He must handle |
each situation objecfively and professiona:ly. Mindful that
overt verbal appeals to other faculty . membsrs to accept implies
cnndescensigns he may'achieve-mikihg.by aprsintments to commit-
“tee or inVitatiohs to faculéy lounge which -.eclude refusal.

o Othef Hints: Xnowledgeableness béfore,approaching'priﬁ-
cipal with suggestions re: innovation, revision, implementation,
etc. minimizes rejection of ideas, Observation of principal’s

* . contact with “others" may ﬁrove revelatory of effective aprproaches
Defensive attitude towérd inquivries on class prdgress'or_special
'incident etc., is less prbduéfive of result than factual |

< 1nformat10n.
Parental Contactis And Conferences* Contact par;nts before
sitvation worsens. Positive a;tltudes are ‘most productive in

conference. Keep an open mind. Keep in mind that the "self
71
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fulflllment prophesy” is effective with parents as wzll as with
'tnezr cftsprlng, Never block avenues far the @arent to save
face. ulsten, then stress how devxate ‘behavior is Gamaglng
‘ta child, not to you or parent, Don’t verbalize on how much
you care. Say something commendatory about the shlld before
cricitism. Don‘t harp on misdemeanor. lInstead, plan with
parent and child ccrrective meaaurﬂs.  To win the battle and
lose the war is a pyrrhic victory at best. Péfanéal initiated
_confereawes based on lsgitimate complaint requlre admlss1on
of error. Parents expect campeaency in teachers.
Evaiuation: Nearly ell férms completed ét the close of
‘the activity phgse of th> Institute evaiﬁaged the small group
‘sessions as being the most valusbie and mesningful.  The
"goais of the small group sessions, previously stated were
achisved to an apprecxable degrse, probably 1¢ a greater degree
" thgn individual members were aware. A sammarlzatlon cf
negatzve verbal reactzon vy non-conformants such as : ""This
Imstxtutv didn’t do a thing for me,"” "bored to death w fsick
and txred of ail those speeches and films,” "and tbat library
work,™ ”all_of it}was just'like-we had in college," neries to
make it look like the Negro is at. fault," "the only good 1
- got out of it was meeting,ftalking te and making friends with
some white teachers," Though the above comments were negative
.1n 1ntent, they strongly 111ustrate t -hat over-all success

" aleong the llnes of the 1nst1tute ‘intent was accompllshed
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‘as & 1aborator7 in which participants mnot only gain new skills

‘but also providing the opportunity for applying concepts gained

- 10

It is regrettable that the tim 1lo¢ment for small group
se551ons was not suffxcﬁeﬁ* for t 1lzafzon of role piay;ng
ér SOQLU drama, recognlzed as effecﬁzve technlques in group
dynam1cs, Likswise, "Selection ‘and preparatlon of Ainstruc-
tional materials for ?acially m;xed,groups," cne of thg stated
objectives listed in the syliébus was not accdmplished,

Recommendations: Planning for future institutes should

consider the valué of daily small gfoup sessions. The informal,
qgrefully planned small group provides a setiing for sustained |

interaction detween majority and minority members. It serves.
in inter-group relations, problem soliving, and communication,

from speeches, field trip§ and other. activities.

ﬁasically to be meaningful, areas of concern for discussion,
should envolve from the'g:oup.’~ﬁowever, pre4p1anning by seminar
1éadefs in joint sessions would insure-coverage of most RETEeS 4
ant concepts and achieve better the goals of the Institute. E

This as well as-selectzon.of members has been dlscussed.under

" .gppropriate headings.

Provisions shquld be made for recording and summarizing

discussion of each meeting.

OBSERVATION | _ . - |
Analysis of teacher evaluatior data 1nd1cates ‘that observa-
tion -in the schools was the least valuable expetzence of the
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-Instituté, Summey programs available.%c the group in the main
were not desegregated. Participan}s wanted exposure %to situ-
ations they will meet inischcol assignments. In some schools

© that were visited, teachers were not prepared for visitors,
resented the'ihfrusion, ox stopped féaching to visit oT explain
what they were doing. On twe cccasicns, upon arrival at
schools as pre-arranged Instztute members were advised that
QPpOTtLBl@l“S for fleYd trips came up at the last minute and
oaservatlsnal plans for Institute members had to be changed

- © This dces not mply that visits were devoid of positive valus

"
=

The group was rucelved grac1ously at most schools, innovative
epproaches to T?&Chlng and new teaching materlals and equip-
ment were observed to a degree.' The emphaszs on the pleasur-
‘ab%e a=pects of learning and puali 1nVO1vement in science
<xperiments at AID schools was worthy cf emulat1on, in general,
hqwever,‘observatlon was not suc’ . struccured Juffaci-
gntly to meet the geeds of the Institute. Values gained were
not in proportiocn to the time and energy expended.
}Recommendatiﬁns-Consideration could be given %0 establish-
iﬁg classrooms in *wo schocls. in differeTent areas of the city
" whick would utlllae the services of new teachers; perhaps three
classesg Thls rran wculd lend itself tc a six weeks Ins&xtute.
' . If & more effective obszrvational plan than that us:d by
the Iust iute thlS summar cannot be devised, observation by

means of lem ‘or video tape is suggested.
: | 74
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LIBRARY RESEARCh
I A wide variety of reactions toward this phase of the

Instltuce was expressea in written evaluatlnn and verballyg

. Comnstant reference investigation requlred durzng the s»mlﬂar

wunderliaes the importance of the lzbrary to adequate function

of the Institute.

ANALYSIS OF LARGE GRDUP;PRESENTATKONS
. La;ge_gradp activitieé included listening and reacting
to talks byv¢ecowniied experts in educatlon and related
flelds,'inst uction by audlo visual media, laboratory experi-
ence in 1nnovat1ve observat1onal methods, and adm1n1stratvon

of evaluatzve and att;tud1na1 studzes.

' SPEAKERS "ND CONSULTANTS

Any attémpt:tovgive an accurate or detailed apalysis~of

~ group reactiom to speakers would be futile as verbal assess-.

ments were expanded versions of varied reaction recorded on

written evaluation. While the more sophisticated and experi-

i2

enced teacher ;ecognzzed that improvement in the imstructional

: program was.: neyessary adjunct in averting and alleviating

problems asSOC1ated Wlth desegregatien, the tendenc‘ anong
the emergent teachet was to regard deallng with 1ncreasei

teacher competency as repetztlon of cnllege instruction.

However, THERE WAS AGREEMENT IN GENERAL THAI MOST SPEAKERS
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| ASSIDUOUSLY AVOIDED TH&_}OPIC OF DESEGREGATION.

LListening and reacting to the psychiatrist, psychiatric
soéiai worker, ang psychologist wa; é new experience £br moip
teachers and ellczted favorable comment. However, consensus )

i-'was, that too few examples of devxatzng tehavior and confilct
~situations were‘gzven, What teachers wanted was answers to,
"What do vou do when a child. T T 8imilarly ‘they felt
'thét‘;ri¢tion situations with adults encountered in a desegre-
‘gated setting shouxd have been more exhaustxvely commente& on
" by the psychologist., The posxtzve reaction arising out of
fthn one wvisit of the usychclogzst and the visit ﬂt the social
work: ° with the small group suggests the value of zncreased
' expcsure to such resource perscns.
| Feedback included frequent remarks that the "dzsadvantaged
child” was the sole focus of attention. As one young weman
irately stated "I'm tirved of hearzng about disadvantaged
-chzldren all my 11fe. I don‘t have to listen to talks about
" them or ‘look at lems to learn about them. A1l I have to do
. is laok out my front door and 711 see all I want to see. 1
, want to learn about the other-k1n4'and mix with xhemf That's
“why 1 became a teacher i | | |
| Presentatlons Wthh seemed to be mast meanlngful to the
-teachers were the panel, "Problems Encountered in the Desegre-

_gated Settlug Poznt of View" and "Language Patterna in the
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Cxassroom -Appreoaches to- More hffecmxve Communleatzcn, The

£irst ""told it like it is"™ and the second spoke to a recog-

'nized need.

REC DMMENDATIONS

Descriptions of minériﬁy culture and characterisfic

';classroom behav;or of d;sadvantaged minority children scemed

app*opraa?e that a concerted effort be made to use mznor:ty

- members as factual resource persons in report1ng and inter-

pretzng on the dzverslty of the life styles of the Negro, his

, senszt1v1ty toward feeling "“1=f¢ out,"Aand nis "ahortccmzngs

as viewed by the majority.

' Speskers from cther segments of society and the community,

w#<her than just school affiliated people, would furnzsh cover-

-agw. Representatlves from New Orleans Tnstitcute on Desegre-

gatlon, the Social Welfare Plann&ng Lcmmlttee9 and Total
Community Action are exsmples. Parents, representat;ves of

d;fferent soci-eronomic strata,shou\d be - 1nc1uded ?he group

'saw an. excellent example of capable parental 1eadﬁrsh1p

demonstrated at Phillips School..

In 1ight of the above a iist of suggested-titles for

future speakers follows. Notes are included when title is

" not inclusive of area te bs covered.

1. "The Language of Prejudice-How to Avoid Offending”
77
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Z. "How to Axdi% the Discrimination T%ap* Equality of
-treatment does not mean treatxng everybody the same. Cultural
di fferences must be recognlzed ' |

3, Disc;plxnec "Mapagzng Surface Behaviozr™ Handlzng

ﬂ'Friction Inczdents thh Children.™. Personal hostzlzty and
' lntergroup antagonism. Abllxty to dlstingulsh between satua~
 gional coaflact and racwal 1nczdent. _

4, "Importauce of Sactalned Interactaon Between Races
Cpmmunicatzon 1mportant. How? Role of admlnlstratmr in schGOa
setting. K |
' 5. ’The Psychology ox Punxchment" _ ‘

5. “Toachers- Students oI Behav:or" Understan‘¢ﬁg why
people act the way they d¢ incresases ab1¢1ty to cape wzgh
problvm@ Different levels. of problems should be dlSﬁussed.
_Whiéh'can the teacher handle? The counselor? When is referral
far nrofesslonal help necessary? . | _

'7, "The Teacher as Counselcr™ What do you say to a ch11d-
he 1s faallng 8 sub;ect he has felt the stzng of discrimination-

‘ pregudzce? Called a derogatory name? V1ct1m of d;shonesty°

8. "Don t Wln the Batt;e and Lose the War- Parental

Contacts and Conferencns o o
. 8, vpuilding the Chxld’s Self- Ccncept" Pralse, 1mportant

in thiS'area and frzquently ovetdone, should be throughly covered

. a%
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APPENDIX IIX
A. OPINION STUDY
B. ANALYSIS OF RESPONSES

C. CHANGE ANALYSIS FOR
BEGINNING TEACHERS
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A, -OPINION STUDY
\ 1969

!
-

This is a study of what you at thls moment thlnk about some social

.and educational questlons. The best answer to each statement below

-

is your personal opinior. You may find yourself agreeing strongly
with some of the statements, disagrecing just as strongly with others
and perhaps uncertain about others. Mark cach statement in the left
margin according to how much you agree or disagree with it. Please
mark every onec. Write in +1, +2, or +3; or ~1, -2, or =3, depending
on how vou feel in each case. If youa have mixed fecllngs, mark the
statement with a zero (0). ' ‘

'+1: T AGREE A LITTLE . ~1: I DISAGREE A LITTLE.

+2: I AGREE PRETTY MUCH =2: I DISAGREE PRETTY MUCH
+3: I AGREE VERY MUCH -2: I DISAGREE VERY MUCH

- @: I AM UNCERTAIN

PERCENTAGES (Pra-Test above, Post-Test below)
¥ - - N f

0

38 ¢ 3 59 "l. Many personality traits such as honesty, sense

18 3 80 of rhythm, and imaginativeness have been shown
to be associated with racial characteristics.

65 ‘9 27 2. Human nature belng what it is, there will alway

741 9 18 be poverty and deadbeats. _

621 21 ig 3. ‘There is no scicnt;fic reason whatsoever to

68 9 ! 21 make our immigration laws stricker for one
people than for ancther. .

.74 F 6 | 21 i. Obedxenc; and respect for authority and for the
591 0 41 law arc the most important virtues children
' : should learn.

274 27 | 47 S. Intelligence tests results show that differcence
) 12 80 baetween races are greater than individual dif-
: ' : ferencas between people of the same race. -
274 12 62 6. 3Zootsuiters and bcatnicks prove that when young

15} 12 74 people of their -type have too much freedom,

' . they just take advantage and cause trouble.
15?' 15 51 7. Therc are some racial groups of man whosc gons
12 18 |- 71 arc mutually incornpatible as far as 1ntgrmar~

: : ! riage is concetned.
9i O' %1 8. Necgro nmericans and Spanish American have their
9 0 77 rights, but it may he best to kcep them in

their own districts and schools.

go
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PERCENTAGES ' ‘ -
+ g -
74 | S 18 2. If the most inteliigent, imaginative, energetic
2 21| 18 and emotionally stable third of mankind werc
: £ be selected all races wouid be zbout egually
reprascntad.
41 3 { 5C i8. A person who has bad manncrs, habits, and spoec
35 3 59 can hardly be cxpected to get along with deecent
. ' people. ) '
3 | 3] 97 i1. The Negro's skin is harder to keep clean than
3 & S1 : the white man’s skin. ‘ _ .
41 3] 56 12. What alicnated youth nceds most strick disci-
35 .2 50 pline and the will to work
55 31 44 13. The ideca that opportunities in the United Statc
74 | 3§ 24° are open eqgual to all individuals of cgual
' abllity must be regarxded as a fantasy.
: 0 3 97 14. I would be a mistake generally to have Negroo:
j 3 61 91 ae foroman, acministrators, or political leader
1 ' over the white majority in America. '
? 3 1 61 91 1%. Young pcople of Mexican extraction arc not as
; 0 3 S4 capable of intellectual achievement as are
§ : studcents of Anglo~-Saxon parentage. '
i 24 {312 G5 16. I can hardlyv imagine my bost friend marring a
i5 15 71 . minority pexrson. . :
18 3 80‘ 17. The tlegro's order is a racial characteristic.

18, Young minorities sometimes get rcbelliocus idea

35 | 6 59 but as they grow up they ought to get over the

35 Bps 50 and settle down.

0 3 Q7 . 1. Racc mixturc produces biologically inferior

'3 19 B8 offspring. ' ‘ ,

27 L8 56 20. There may be individual exceptions, but in

38 9 53 general, minority groups in America are pretty
mach alike.

24 {9 68 21. Mongoloids, Caouzasians, épanish, and Negrocs

24 9 | 68 can be distinguished by their emotional charac
- : teristics and personality traits.

1
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" PERCENTAGES

% 0 =
32 27 L1 22. Nowdays more and. more people are prylng Lnto
32 27 41 family matters that should remain personal and

prlvate. )
9 fo1 232. Pure-bloodcd members of asrace are superior in
6 88 native ability to half-breeds,

0

6

o ji8 {74 24. The trouble with letting Negroes into a nice
3 8§ {91 neighborhood is cthat they gradually give it
a typically bt ~7zo atmosphcrc»

27 8 55 25. Bven if all racial grOups “had egual environ-

i2 1z 77 - ments, it is nc 1 2ry probkabie that :their
average meantal : romplishments woulld also be
egualized. . :

21 15 | 65 26, The wild scex life of the old Grecks and Romans
i5 21 65 ' was tamc comparcd to Some Of the goings-on in
o this country, espacially among lowcr socio~
economic groups.

iz £ 74 27. It has bcoen demonstratcd that racial groups
3 18 74 differ fundamentally in their ability to

' adapt themselves to a new culture and to make
contributions to it.

27 21 | 56 ~ 28. The truc American way of -life is disagpcarinc
15 24 62 so fast that strong mEasurcs may ke nccessary
to prescrve it.
C 24 i8 74 29. Culturally the colored races are suncrlor to
35 8 59 -the white roce. in many important reSpcct.'
9 3 | 88 30. To try to ond the prejudice agalnst Vegrocs
S 3 g8 the first stop is for the Negroes to Slanrbly
: try to get rid of their harmful and 1rr1tnt1ng
faults and habits. |
S 1) 21 80 31. 1Irrcgular sex activities amongst Ncgroes is a
- 0 15 85 consequence of their greater natural sex urge.
3 0 87 32. Most Negro adolescents would becomc-aggrcssive
U 0 {100 and disagraeable if not cOlscly controlled.
29 12 59 33. Somc racial groups are naturally aggressive,
21 15 65 whilce cothers are naturallY pecaceableoe.

32
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PERCENTAGES __ , ]

+ 0 -
° 1z |80 24, Pamiliarity breecds contempt in working with
12 iz {77 ., minori.y groups.
74 15 12 35, Frustration results in . .. form of aggression.
g | 3 ig
“5 0 35 = 36. It is cssential for learrn.ng ~r ¢ .fective work
56 0 e with the disadvantaged th: = our t-achers out-
- linc in detail what is to 1o ‘one and exactly
how to go about it. o
i5 9 27  37. A newborn white infant brougr : up >y Australiar
& 6 88 aborigines would differ toc s -2 extent in
: mentality and behavier frcom ¢ pAtives as a
whole becausc of his race. '
44 8 50 3@. Books., TV, and movies ought not tC dgal so
‘ .44 4] 53 much with the unplecasant and seamy side of
1 iife; they ought to concentrate on thomes that
{ arc uplifting. “ L
50 s |35 39. Rzce prejudice in the United States is sociall
? 59 | 3 38 sanctioncd and socially accepted. :
1 38 18 41 40, Among disadvantaged lcarners a teacher can
; 27 | 15 59 expect three out of four to have less than
; : . average inteclligence. _ .
i 62 |27 |12 - 41. 2 heightened cultural development is often
§ 53 35 iz - found in association with race mixture.
; 77 o | 24 42, Parents of disadvantaged children tend to show
33 12 32 iess concern than do middle class parents over
their children's scholastic achievement.
* S 18 74 23, Patc scems to play a morc important role in a
12 29 56 person’s life than it did some yecars ago.
74 3 | 24 41. Prosent intclligence tests have a definité
80 12 ) bias agapinst minority children.
74 9 21 45. A lower class youngster tends to place more
50 15 35 ermphasis on "belonging to- & gang” thon dogs

the middle class youngstocr.

%3
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T PERCENTAGES

7 0 =
A1 g 12 4
c27 15| 59
20 1 27 | 47
27 | 35| 38
88 3 6
77 | is 9
41§ 24 1 35
32 9 { 59
27 0| 74
61 31 91.
91 6§ 3
gg { 9 8
590 | 18 | 21
&2 o | 29
18 ! 62 | 15
21 | 55 12
12 6 ! 88"
3 9 |85
24 | 45 | 29.
32 | 24 | 28
590 | 3 {33
47 5 | a2
go | 6 |18
85 3

iz

46.
47.

489

52‘ l

53.

54.

55.

56.

57.

\. -

\

Expexiénced teachers have a fair”™ .dequate
understanding of the family life of typical -
disadvantaged learnocrs. : .

Proscnt day adolescoents value muc.. with a
lower class genesis rather than th: @ with a
middle class genesis.
In gencral, disadvantaged learncrs are more
effective with non-verbal problems than with
verbal ones. .

Nobody tells me what to do is more a lower
class adolescent concept. '

Disadvantaged icarners are less creative then
niddle class lcarners. '

Lower class fathers tend tO'become less
involved in school related matters than lower

¢lass mothers.

In general teachers of the disadvantaged do
not bring the out-cf~school experiences of tho
students to bear on classroom work.

The factor of pathology looms larger in middlc
class adoloscent delinguency than it does in

lower class adolescent delinguency.

Under prescnt conditions it is almest impossi-
ble for teachers of the disadvantaged to
utilize the social backgrounds of thesc
students in the teaching-learning proccss.

"In pluralistic socicties prejudicc tends to

be less serve. _

The school will hévc scrved its purpose if wa
teachers some way can help fit the disadvan-

taged into the American way of doing things.

Projudice deserves more troatmont in our
cducation than it usually reccives.

‘?ﬂ-
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PERCENTAGES
7 0 =
50] 12 35
68 g 27
65 91 29
56 351 33
80 3§ 21
.88 4{ 3 9
351 121 56
32 61 s¢
a7 § 27 29
501 20| 21
38 3] 35
47 3! 59
351 18| 44
50 6 | 3z
47 | 15 1 32
50 6 1 44
g | oa 0
21 | 68 0
41 9 | 50
35 6 | 59
.50 | 18 | 32
5o | 22 | 27
77 6 |12
85 3 {12
8g | o0 9
77 6 | 18

58.

59,

60.

62,

63,

64.

65,

&5.

67.

68,

€9,

70.

In gencral, teachers ceould do a better job if
the culture diversity in schoeol and the class-
zoom counla be reduced. '

Juvenile délinquency_should be looked upen

primari’y ss zdolescent maladjustment.

‘Most teachers of the disadvantaged have an

inadequate picture of the positive clements
in the cultural heritage of the disadvantaged.

Much of juvenile dolinguency is caused by work-

. ing mothers,

Social welfare has the same right to public
tax monies as 4o the public schools.

Helping the disadvantaged youngsters to be
more successful in their schoel work is the
most important job a teacher can perform.

My profcssional nceds in this Institute in the
do not include much work with a cooperating
teachor in a compensatory cducation classroom

this summer. .

My work as a toacher would be morc valuable
if I could reduce the differcnces in my lcara-
ers from me. R

The passagce of proposition 14 in California
was a nceded change in human relations and

~ government

It is failaeioﬁs to believe that-thé govcrn?
mont can do samething the pcople cannot do
for themsclves. ‘ o

The drift in American toward a welfare state
is sapping the moral fiber of the people.

A good tecacher, gencrally speaking, will tend
to be a good teacher also of the disadvantaged

A successful tecacher of the disadvantaged must
posscss special attitudes.,

Xy
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PERCENTAGES
% 0 p
65 g ! 24
65| 211 15
65 61 27
g2 1 31 1%
32 1 18§ 50
41 | 15| 44
68 | 12! 21
74 & | 21
g2 | -3 | 27
74 3| 24
.44 6 | 59
24 9 | &5
38 6 | 55
24 o |74
15 o | 8z
9 9 | 91
29 3| 683
24} 6| M
41 o | 59
38 { 3 {59
21 112 | 65
21 3 1 77.
gs | 61 o9
88 34.9
32 1 s )z
381 ¢ 6
24 9 | 68
24 3 |74
© 18 44 1 38
18 132 150

74,

. 83.

84.

85.

Dependence cn socxal welfare is b. camzng a
way of rife for far tooc many peop = in America.

‘The purpeses of education must be changed to -

bring good education te the disadvantaged.

In Amerizan the’ best teachers of the culturally
different lenrnpr tend to come from that
culture.

it would be a mistake to allow secondary stu-
donts to call their teachers by their £irst
names. '

A tcacher needs more empaﬁhy tc work success-
fully with the disadvantaged than wzth the
middle class learner.

Most disadvantaged famzlxes do not really know
what they want out of life,

Most disadvantaged have but feow values they

‘are willing to live by.

Poverty is fuirly accurate sign of : ilure in
iife.

Poor peoplc will generally take advantage of

~society if given the opportunzty

Teachers in depressed areas can expect little
parcnt cooperation in . schocl problems

. The dlsadvantaged tend to be lcud vulgar

and impolite.

The d:sadvantaged 5hould have something to say
about tne kind of ecducaticn offered thﬁﬁ.

Wost poor people are wallzng to work hard if
given the’ bpportunlty.

Disadvantaged learners seem unw1111ns to work -
as hard as other learmers.

In general, social agencxes arn too 1enzent
in their clicnts.

86
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+ 0 :

56 1 15 29
38 |12 |50
.32 las 3z

24 |42 |32
44 1 6 | 83
20 | 31| 838
41 12! 50
32 5! 59
50 | 12| a1
24 | 12! 63
29 ol 62
27 91 65
18 | 6] 74
15, 6! B0
91 31 3
71 |15} 15
24 24 | 53
18 | 2953
62 | 0111
74 6|21
1% 6 : 80
o 3185

35 )15 a4

38

21 4 41

26.

87.

88.

89.

T

91.

92.

93,

94,

g5,

97.

'‘Because of the . numerous similarities in the

backgrounds of the disadvantaged, they in

* school tend to be a more homogenecus group

than the others.

It is gquestionable as to whether ouy schools
should be pushed into social welfare con-
cerns, . . s : ’

Ig-géner&l; the responsibility for educa-
tional change must rest more on the shoulder:
of individual teachers. :

The most successful teachers ¢f the disadvan
aged seem to be born with a certain knack ¥

The best'way to deal with the educational

- problems of the disadvantaged weould seem to

be to create special classes for thenm.

it would seem to be better if education

could have less interference from the public

Various cultural groups have unique biolo-

gically induced body odors. '

Sociologist and cultural anthropologist are
generally agreed that among the middle class
American society thetre exists a rather large
number of clearly defined stable values and
consistent practices. - . ' .. -

_Class differences with in racial minorities

groups tend to be less than are the differ-
ences within the Caucasian majority.

‘Education is free enough now in America

society that anyone who really wants it can

get it somehow.

Croups wishing to be truly integrated into
American society should subordinate their
cultural origins and adopt our uniquely .
American way of life. ° | ' ‘j

School cooperation with social agencies rest

primarily on the social agencies providing
the materials and information teachers need.

87
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, U - '
- 18 1 65 15 98,.;§ﬁ the area of ‘social welfare, privéte
i8 | 83 27 . agencies seem to do a better job than the
| - | . tax supported agencies. '
3177118 99, It is generally agreed that the major func-
i) 7% is tion of agencies such as the Californis

Youth Authority which runs Chino is’ that of
punishment of offenders‘against society.

231 6 &8 i60. Corporal’puniShmeﬁt ié»sometimes an accept-
27 | 18 | 5% able method of dealing with a disadvantaged
‘ learner. ‘ o .
i2 18 { 71 101. If desegrégation were to result in moTe
Y z4 65 mixed marriages, I would be against it.

.28 47 { 153 162. More white males "exploit' Negro females
47 | 27 1} 24 than Negro males "exploit” white females.

18 21 62 163, 1 have'fouhd fhaé reletively fewer disadvan-
6 113 74 ~ aged children tan be trusted than middle
: - class childreén.. o -

6 | 3 {91 104. 1In physical education activities like folk
31 3 |91 or ballvcom dahcing it is perhaps best to
' pair minority childrea rather than mix
. students of different backgrounds.

- 77 6 (128 105. It is time that the school take the lead

g1 | © 6 . in making American ideals real by mixing
o varied backgrounds -in all varieties of
academic and social activities.

62 |6 |32  106. 1In order to realize the ideal of a single,
73 | 3 {27 ‘ basic American culture shared all sccial
' ' - strata. e -

38 35 27 107. Bright lower class Negro children tend to
- 32 z7 43 have more negative attitudes toward their
) external environment than do average lower
class Negro children.

44 108. In déaiing'with the disadvantaged, the

9
6 53 ' teacher. generally must be a little more
~authoritarian than with other learners.

X3
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e

25 | 2641 47 109. The Watts Riots did irresperablie harm to the
27 24 58 cause of disadvantaged groups in America.

21 1 77 110, School péople.should request Mexican-American
24§ 12 | 65 - -learners not to speak Spanish among them-
' - selves on the schicol grounds.

5 6 { B5 .111. The very fact that a Mekican—Americén child
18 01 82 'gay be bi-lingual tends to cause school
: ‘ ailure.

2L i 61 74 112. Other thins being equal, a teacher working
231 9§ 71 _ with the disadvantaged needs stability more
: . than adaptability. ' :

§3 27 24 113. Negro counselors and advisors tend tc reveal
- 47 29 | 24 . in general the same attitudes toward disadvan:
' taged learners as do white counselors and
sdvisors. '

24 | '35 | 56  114. Much of the prejudice that minority children
29 1. 3 | &8 feel directed at them by teachers and other
' students is largely imaginary.

71 3§27 115. Education of the disadvantaged should aim
85 ¢ 3 | 12 o primarily at helping them to function better
_in their position in the social structure
rather than to emulate the middle class
functioning. :

: \‘1 B '
; : 1I-10
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. B, AVALYSIS OF RES2OESES
Opinion Study 1969

Covrect résponses were . defined as Ywhat the response

should have been.” For example, in item 1, the response;

. ) . t';'. .
for an impartial person would have been -3. In item 3,
the correct response would have bsen +3. These

evaluaﬁzons were made by the Staff.

items related to Economzcs and government yielded

‘more incorrect responses than ztems relatxng to human

'“.relatxonshxps and race which ylelded more posztlve

responses. The responses might have reflected staff

orientation and race, or, in reallty, reflected ob;ectxves

'of the Instltute.

In con51derat10n of responses, Seminar Leaders and

"'part;czpants gave certain value judgments about the items

_on the questionnaire. Some items were said to be pre -

‘judicial, others were enlightened yet others were

considered amusing. Further, Seminar Leaders considered

some items permissive, rigid, authoritarian, and conservative.

90
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1
Andlysis of Responses
Opinion Study 1969

- Page 2

Category I

Correct Responses

- Incorrect Responses

Undecided

No response

Total

Category II

Qorreot Responses

dncoryeet Rezponses

fUndecidad

No Responsse
Total

ﬁategary 11T

Correct Responses
Incorrect Responses
Undecided

No Resﬁonée '

Total

. iﬁage}

Nﬁmbe§

‘92
125

103

T

{Economics snd CGovarnment)

Number
59

50
2k

m%‘— -.
2
{Education)

Number
265

TSN

88 .

106
=800

.f‘7;i ._;

‘11 - 12

Per Cent
58,92

11.81
16,05

15622

Pexr Cent

131,82
32,47

15.58

20,1
'

Py Cent
5,16

25.50
1b,A7

e



Analysis of Responses

Opinion Study 1969
Page 3 -

Category IV

. gorrect Rosponses

Incorreet Responses
Undecided

No Response
?otal

Category V

Gorrect Responses

Incorrest Responses

Undesided

' ‘No Response
- Total |

Category VI

Correct Responses
Incorresct Responses
Undecided

No Response
Total

{Human Reletions)

:Per'Cent'

Numbey
A 5h,10
€8 17.h
b7 12,05
“”?%%““ -%%_4%“*”
(Intelligence)
ﬁumber 'P@r Cenb
as 57,31
23 2,73
13 1398

l’i

~5

| (Séoia; Class)

Number
257

192
100

100
655

II - 13

Fer Cent

139,06

29,17

15,%0

1657



~Analysis of ResponSes
Opinion Study 196
Page L

I

Cetegory VII

Coryect Responses
Incerrect Besponses
Undecided

No Response
- Total

Category VIII
vﬁorrect.ﬁespcnses“‘
Inacrreetzﬁespcnses

Undecided

No Response
Total

Category 1IX

Correct Rosponses
Incorrect Responses
Undecided .

. No Responsé
Total '

Total Reaponsés

| | Loxrect Responses
Incorrecﬁ Responses
Undecided

No Response '

" Total

93

T - 14

| {Emotions) | .
Number ‘ Per Cent
29 88,34

12 20,00

7 11,66
—F 40222

 {Behavior) |
Number  Per Cent
. 195 5l,17

67 18,61
ko 11,11
- {HMiscellanecus) .

- Number Pexr Cent
33 358,67
2 26,67

18 20,00
3 -

Number Per Cent
1542 48,43
669 21,01
462 14,51
i 16,05
318% 100 &



GREEMENT

3

RE = POST
EST TEST
50 24
77 5%
74 50

;
i
ki

£, CHANGE ANALYSTS FUR BEGINWING TEACHIRS

"Jeems Refiecting Significant Percentage of Change

33 Percentage points of change

s,

Inteliigence test rasults show
that differences between races
are greater than individual
differences between people of
the same race,

26 Percentage points of change

905

. The best way to deal with the
aducational problems of the
disedvantaged would seem to
to create special classes for

them e

ZQ'Perceﬁtage‘points,df change

a2,

Parents of disadvaentaged chiidren

tend to show less concern than

do middle class parents over their
children®s scholastic achievement

24 Percentage points of change

49..

Nobody tells me what to do is more
a8 lower class adolescent concept
than a middie class adclescent
concept. _ _

24 Percentage points‘of change

45,

A lower class youngster tends to
place more emphasis on ""beloaging
to a gang" than does the middle
class youngster,.

21 Percentage points of change

1.

Many personality traits such as
honesty, sense of rhythm, and
imaginativeness have besn shown
to be associated with racial
characteristics.

14
I - 15

"DISAGREEMENT

PRE . POST

' TEST ~ TEST
47 80
35 59
39 80
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AGREEMENT
%
PRE  POST

TEST TEST

27 6

i .?1
&4 24
50 68
Q
ERIC

jties in the backgrounds of the
disadvantaged, they in schoel
¢end to be & ore hOMOgEneous
“group than the ethers.

20 percontage PoOints ¢of change

93, Sociologist anc culturzl anthro-
: pologist are generalily agreed
zhat among the middle cliass in
American society there exists
rather iarge number of clearly
defined stable values and con-
sigtent practices.

z20 Fmrcéntage poihts cf change g

76, Most disadvantaged families do

not really know what they want
cut of life. '

20 Pefcemtage~puiht§ of -change

4. .Obedience and'respect‘fdr'éuthority' 21
and for the law are the most important
wvirtures children should learn.

18 Percentage points of change

- 40. Among disadvantaged learners a 41

teacher can expect three cut cf four
to ‘have less rhan average intelli-
gence.

18 Percentage points of ;h#ngc7 .
8. In general,'tcaéhefs could &6 a
. petter job if the culture diversity
in school and the classroom could ‘be
- reduced. G5

7T - 16

‘DISAGREEMENT
. R
e . o PRE POST
S : : TEST TEST
21 Percentsge points of change
. .50, Disadvantaged learners are less
" creative then middie class learnsys.,
21 Percentage points of change - .
86, Because of the numercus similar- 29

Wn
. |

41



Page 3

AGREEMENT

. ‘ . DISAG%BEMENT
G T . ' .
PRE  POST - s : _ . PHE POST
_TEST TEST o . . - TEST TEST
18 Percentage points of change 56 74
77. Most disadvantaged have but few
galues they are willing to 1live
Yo : o ,
17 Percentage points of change 74 91
24. The trouble with letting Negroes
' into 2 nice neighborhood is that
graduaily give it a typically
~ Negro atmosphere.
65 82 17 Percentage points of change-
' ' 72. The purposes of educatidn must
: be changed to bring good education
£o the-disadvantage. -
27 12 15 Percentage points of change
| - '25. " Even if all racial groups had equal
environments, it is not very probable.
that their average mental accomplish-
ments would also be cqualize.
15 Percentage points of change
29, Culturally thc colored races are 74 59
superior to the white race in many.
important Tespects.
15 Percentage points of change
44. Present intelligence test have a 24 9
. definite bias against minority ’
. children. R
15 DPercentage points of change
46. Experienced teachers have a farily 44 - 59
adequate understanding of the family o
lifc of typical disadvantaged learners. .
15 Percéntage points of change 35 SO
1 : 63. Helping the disadvantaged’yOUngstéré
'ERJ(T | to be more succossful in their school

I - 17
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AGREEMENT

%
PRE  POST - - | . PRE FOS1
TEST TEST | - A . TEST  TEST

¢

DiSAG%EEMENT

work is the most important jobd
for a teacuer can perform.

ls.Pércentage points of change

88.. Ia general. the responsibilivy B3 €8
for cducat.onal change must rest
more on the shoulders of adminis-
trators than on the shouldurs of
individual tonachers.

14 Percentage points of change

7 &5 ' 315. Educatior of the disadvantecsed
: * should aim primarily at helping
them to function better in their
position in the social structure
rather than to emulate the middle
class functioning.

17

11 - 18
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NMUMBER OF
ITEY

50

4

a5
93
76

77
29

46

88

%72

1.

I1.

I11.

V.

OPINION. STUDY
C 969

Analysis and Appraisal of Statcments
Showing S:::ificant Percentage cf
Changc berween Pro and Post Test .

-
s ¥ L)

. Characteristics of chiidrcn
. A. Intelligence -
1, Tests
2. Teacher oxpcctations (disadvantcged)

3. Eavironmental influences (all rocial
TOUpS) -

'B. Personality Traits-Race Related

C. Creativity-Related to Class

yaldcs | |

A. Adolcsent s acceptance of authority
‘B, "Belonging to gang" |
”CQ__S;ablllty pf”mlddle“;iasé Y
| D. Undctermined 65a1§ (disadvantaged)

E. ‘Importance .of accepting respect for -
authority (a1l classes) .

F. Lower standard of disadvantaged
G.' Belief in racinl superiority
chchur ﬁtt:tudc and Bchavior

A. Necessity of familinrity with backgrnund
of dlsauvn1t1ged

B. \cc;pt*nce of rcspon51b111ty for educationl
' chnngc

Gnals of EJuCitlnn

A. Need for change jn favor of disadvantaged

13

IIj-lg
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- Page 2

'NUMBER OF

ITEM
63

t

115

90
%58

42
86

24

B, Pris. it sugpested in teaching "school
v werk” . o SRV

.-

C. Disadvantaged functioning in current
- ¢lass strats : -

v;.,Educaéianal.Aﬁpréaches?Gréuﬁing
| A. Special Classces for’éisadvantagcd
B, Rediczad Cuituwalﬂdevefsity.
VI.. Family =3d Community
A, Parental cgnccrn-achievement

B Backsround (diéadvangagcd) factor in
fostering homosenicty . '

C. Desegregated housing

Note:  Where applieable statements vefer to "social
and cconomié¢ class,” terminology “lower class,”
“minority" and disadvantaged is consistently used
in making compariscn with *middle class.” .

In the opinion of analyésts (group leaders) change
was in favorable dirvction except in two areas.

These are items 72 and S8 and are indicated with an
asterisk {(*).

779
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APPENDIX III

DESEGREG TION CHECKLIST AND TABULATION

106
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TEACHERS DESEGREGATION CHECKLIST

First Checklists mailed by the author contained only two

categories; Yes-No. The latter set mailed to us used three
categories: Not at all, Somewhat, and To a great extent.

used the categories, Yes and No.

162
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3 ff : S ’TEACHE§$£ DBQEGEEGATIGR CHECKLISi
AR .-Amang the mdsé-presging pr;blems facing educatiocn today in all pérts'of
tﬁg'béuntry sre thégé,reiatéd to achaoiidééégtqgaggpn._ flthough zhe burden
'of soiviﬁg the resuitant'problema résts ﬁpon the wheie communiﬁy, perticularly
eevere d.mands are being made on 8T hool oEfi»ials and teachers. They have &
-'isp;;i;l responsibxlity to. afford each child a maximum 0pportunity to profiz
from his educational experience, es vell a8 to pramote greater human undex-
stgnding.

The protieus occasioﬁed by'schoel deségteéatioa are aivays complex and

' zequxre comprehensive analys;a and apprcar; zf a&equate soluuians are to be
found. Tt is often difficult for those most immediately invoived to give
attention to speczfic details while maintaining an overall view of the many
differeut and varied asPEcts of the problem.

The following checklists provide guzdes by which school officials and
,teachers can quicnly analyze their efforzs to provide the best educational
-experiencee possible for all the students under their responsibilizy as they
nove townvd 2 unitary school system. Each question should be answered by
piacing the appreariate number -1, 2, or 3 - 1n the space provided to the
left. A number ) A suggests that little or no effort has been made o
inigiate or carry out the activity. Number naw sugseata that some conside

.- eration has been given tblthe a;tiv1t§ Eué n§ thotéugh épproach has beeg
. taken. A naumber 3% wéuld.iﬁdicate tﬁat‘;verytﬁiﬂg possible was being dova

to carry out the ac:iivity.

i not at all’ - somevhat = . to 8 great extent
P NI ¢ SRR O )
: Nc ‘Yes :
By permission of H, Larry Winecoff, Dzrector _
o . South Carolina School Desegregaticn Consulting Center
ERIC Unmvers;ty South Carolzna, Columbia: S. C. 29208 .

102
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Incréasing schcoirdeSAgregétion cften results'in'new éhallenges.andadifficul-
ties fox the czassroom teacher, or, at the least, aggzavates perennial problems
and adds new dimenszons to old challenges. In most cases the teacher wil; sccept
a desegregated classroom w1th good wili apd the desire to meet the common and
{ndividual needs of all hla students. However, more than good will and desire
gre neceasary.

The percantive and sensjtive_teachér soon 1;arnsftha: ia the deseérégated'
_claesroam, especially the newly desegregatod claasidom, he ié forced teo reazamine
ner only his methods and materials, but also ?is cwn a:titudes and values. Not
b'inftequently he may have to reevaluate and give new force and direction to his
’,commitment to hring out the full potential of zach SCudent, a8 an individual and
a group member. He learns anew the debilitating effect that cultural deyrzvation
:can have on 8 child. He may see, first hand, how the segzegation or exclusion
_ of a parcicular mincrity group or race from the mairstream of the ﬂattonal or
zegional culture can adversely affect the self-concept and se1f~worth ef minerity
' :ﬁiidren. He may see how the arbitrarily forced seraratzon of people S can pro-
duce not only ignorance of one another, but also suspxciona prejudices and
harmful stereokypes, insensztrvity te the needs and feeling of others, or.
;hvgersensitiv;ty and resentment over trlvial or imagined wrongs. Hopefully, he
will note how these factors hinder the intellectual, emotional and social
gngwth of his students.

This checkiist is offered as a gufde for qelfbeiploration by the teacher.
 It may help him meet, more effectively and successfully, the needs and difficul-
ties of all the children in his desegregated classroom, end creativel y trans-
form an {nitially troublesome situation into a richer opportunity to develop
u"- | ' .1¢7‘3
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_the full potential of his students. Usiug the three point scale, o total score
epproaching 75 would seem to indicate that the teacher is moving positively and
effectively to meet the problems and challenges of school desegregation. Some

of the questions'in the checklist nay be more pertinent to certain subject areas

¢han to others. However, all teachers, regardiess of subject avea, shouid -

@nswer all the questions as honestly as possible.

Chepklist for Claasroom Teachers

‘1. €an you identify the human problems that block or hinder open and
honest communication bdatween yourself and your principal, your fellow

teachars, and your students? _ ;

_ 2. Does your classrcom conduct inspire your students to respect one
another and be open and honest in tholr communications with you and
with other students? - Co

" 3. Have you read any books oz srticles lately to increase your understand-
ing of end sensitivity to the particular aspirations, nceds, pryoblems,

and frustrations of miaority or disadvantsged group?

4, Have you worked directly and indirectly, to dispell misconceptions,
stereotypes, prejudices and other adverse feelings that members of one
group heve against members of another group? : e

'5. Do you take the initiative in dispelling prejudices, stersotypes and
' misunderstandings among students? , ’

6, ‘Do you listen with an open mind to students and faculty members of other
groups, even if their communications are initially disturbing or diver-
gent from your own thinking?

7. Do you strive to avoid expressions and actiohs viaich are unnecessarily
cffensive to members of other groups?.

.

8. Do you take the initiative in discouraging or preventing patéens of
informal discrimination, segregation, or exclusion of wmincrity group
pembers from school clubs, committees, atc.

. 9. Do you utilize tachniques and methods, such as improvisational dramatics
role-playing, joint planning of programs by teachers end students, small
group seusitivity discussions, enalysis of group roles, that will ia~
crease spontaneity and honesty of expressiom, and an understanding of
the dynamics of group interaction? ‘

- 10. Are you avare that group prejudices and antagonisms might bde reinforced
o by homogencous or ability grouping, and have you taken steps &o prevent
this reinforcement? ' : .

11, Are your teaching methods and materials apprcpriate for minority
students, culturally <isadvantaged students and slov learnars?

12. Do you occasionally cheek yourself to be sure that latent prejudices or
stercotyped thinking does uot unfairly influence yout discipline or
evaluation of students? .

109
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13. Does your outside reading assigament include accounts of all races and
: . interracial experisnces, and are you familiar with bibliograph;es con-
taining such veadings?

14, Have you checked with your schoo’ llbrarxan to iesarn hew nmuch matmﬁial
: of this type is available in your school librazy?

{ou show Negro as well as white family groups in your bulletin Soard
Ena disp ays?
15, Do displays of work and play groups show Negro and white people working
and playing together?

.17, Do 'your classroom pictures of great people include Negroes as ‘well as
whites? _

i8. Heve wvou discarded pictures or posters that reznfnrce Wegro stereotypes
: or stereotypes cf minority groups?

19. Do you occasionally isok through such magazines as Ebony and Jet to
obtain ap -opriate pictures of Negroes that can be used in ciassroom
displays?

20. Do your pictures of citiss include depressed areas es well as high-rise

- gpartmente and pretty houses?

21. Do you use magazine and newspaper articles relating to interracial
experiznces and problems that can be discussed in ciass for better
human relat;ons? .

22. Do your pxctuzes and posters create & eympathetic swareness of dis-
advantaged thldren and groups?

23. Have you evalua*ed your textbooks to determine nhether they cantain fair
and appropriate treatment of minority groups?

24, Have you made efforts to overcome the d»ficzencies of your textbooks®
treatment of minority groups?

25. Do your gtuderts have oPportunitiés to learn'democfatic skilis and
values by interacting in probiew-solving groups?

26. Do you use problem-solving groups which cencern themcelves with reai
problems in intergroup relatioms which have immediate relevance te the
lives of the studen&s’

27. Do you organize and present your material {units cf work) to include
ma jor contz;butzone of minority groups and indzviduals°

28. Have you visited or otherwise personally familiazized yourself with the
families and communities of your. ciudents?

29; Have you made efforts to involve the parents ox suardians cf your s:udents
in school activicies?

30. Have you attenpted teo establish and maintain some meaningfu; contact and
dialgg with the parents, guardians and communities from which your students

o  cometn 2085




Tally Sheet .
TEACﬁERS’ DESEGREGATION CHECK LIST

""" Yes No -~ " Yes _ No

1. 24 | 16, 13 8
2. 23 1 17, 15 7
3. 25 18, 14 8
4. 22 2 19, 14 6
5. 25 20. 13 9
6. 25 21. 13 8
7. 24 1 22. 15 5

8. 21 1 2%, 21

9. 16 6 24. 20 3
19, 18 4 25. 19 2
11 22 z. 26. 16 8
i2. - 18 3 27. 17 4

13. 18 6 28, - 20 2
14, 13 9 2. 21 2
7 0. 23 1

15. 14

Tabulations of Responses from
Experienced Teachers

, There were thirtﬁ participants but some did not
respond to items which they felt were inapplicable.
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PARTICIPANT EVALUATION
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INSTITULE FOR THE TRAINING TEACHERS
IN DESEGREGATED SCHOOLS

Evaluation Form

lame : |  @Grouwp I II 111
- , {Circle one)

»iace a check beside the appropriate respuonse to each of the
following items: - T

1} Level: elementary . 2} Position: teaéher
: secondary administrator,
college guidance counselor
supervisor
other
3} Years of orofessional experience: 0 . l0-15_
: - 1-3 i6-21
. -6 : 21l or
7-8 . " more
4) Race: Negro White
5) Age: 20~24 - | 3539~ ' 50-54.~
B 25-29- 40~-44— 55«59
30-34 4549 - &0 corx
' . more .
6§} Sex: = Male ' ‘ Female

7) Experience in racially mixed schools:

&} During 1968-6§2 did youw work with a racially mixed faculty?
Y¥es Ho ' :

h) Prior to 1968 how many vears did you work with a racially
mixed faculty? _ \

¢) During 1968-89 Qaid you teach a racially mixed class? Yes_No_

d) Previous to 19269 how many years did you teach a racially -
: mixed class?

108
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EVALUATION OF INSTITUTE

Please answer each of the following questions, using the four
point scale to the right (l-unsatisfactory; 2-pooxr; 3-good ;
4nexcel§ept). Circle the number which most nearly represents
your opinion. . C - ‘
1) I weuld genecrally apprasie the Institute 1 2 3

. as being: . : ’ - '

2} To what extent do vou feel that each of thei '

feclliowing goals of the Institute was !
achieved:

fust
N
W

a} - to familiarize the teacher with 2a
life circumstances of pupils in
order to establish rapport necessary -
for =affective training. '

b) to make education meaningiful by | 3 .2 3
through the presentation of suhject
matter, so that it is relevant ©
+heir iife experiences. '

s
ay
LY

<) to prepare teachers in newly <)
desegregated schools to cope with
~unfamiliar situvations. : -

a) to help teachers accept peopie Y 1 2 3
as having individual merit. '

e) to promote understanting between &) 1 2 3
the races by oroviding avenues of
communication.

£) to provide teachers with addi- £y 1 2 3
' tional skills and sensitivities '
necdad to work with and overcoue
classroon problems associatod
with desegregation.

varticirants gain and apply skills
of human relations, communication,

§
! _
53] to provide a laboratery ia which « | 1 2 3
t
; |

and nrobler solving, : |

]

t

- - LR ) . ¥
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3) I would svaluatc cach of the speakers as follows:

Dr. Usdin

-

&)} DPr, Bondi

B} Mrs. Boucree

C: Dr. Gruwell

&) Mrs, Hymel

2} lHrs. Levy

£} Mrs. Kaufmah

g} Dr. Rucker
 EXPERTENCED

a) Dr, Dixen

b} Mr., Eagston

c} Mrs. Jones

4) Dr. Lioyd

z) Mrs, Schadowsky.
BEGINNING

a} Mise Dailer

b} Mrs. Ducamus

cj Haicney

a) fws, North

2) Dr, Rosenberg

£} DPr. Sturgis

g) Hrs. Spencaer

h} Mr., Svhor

i)

110
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A4}  Hwwe would you evaluate your small group discussions on each
of the followirng points? .

a) clarity of purpose : da3 j1 2 3 &
b) relevance of ideas discussed - . p)y {1 2 3 4
c) qualily of group leadership . <y 1 2 3 &
3) rapport amoung group members @y fr 2z 3 4
5}  How effective were the field experiences ,5) |1 2 3 4
in their contributions to the purpose of
the Institute. :
5} How valuable were the library reading 6y 11 2 3 4
‘materials in contributing to your under-
standing of ideas basic to the Instituvte
program? , ’
.7) How in general would you evaluate the 7y {1 2 3 4

informal aspects of the program{lunch,coffce,
etc,) in their contribution to achieving
the goals of the Institute?

8) How did you feel about tre adeguacy of the®} |1 2 3 4
meeting rooms and facilities for the :
Institute? '

9) wvhat single activity r~ a2spect of the ) {1 2 3 4
Institute was of greatest walue to you?
Why? (Use space below and back of page
as necessary.) _

111
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. .—' » )
. 10} What single :-tivity or aspect of the institute  was of least
valne to yvou  Why? {Use space below and back of page as
necessary)

i1} vhat further comments would you offer converaing the effsctive-
ness of the Institute or recommendaticons for its improvements?
{Use space below and back ¢f page 3s necessary)
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Please answer cach of t c'foliow1ng guestions, using the scale
provided for each guesticid. . Circle the lctter which most

nearly represents your opiniocn.

1) In qeneral how do yvou feel the Institute has changcd your
abllltj tc vork effectzvely in a racially mixed school?

aj conszderablj.d;creaaed

b) slightly decreased

¢) slightly increased , : _

d) considerably 3 oL T

4

2) How has your understanding of members of the oggos;te race

snegro or Whlte} heen changed?

a) consxderably decrecased
b} slightly decreased
¢} slightly increased
a) ccnsiderably increased

3} Similariy,. how has your underrtanding of your own race heen
changed? .

a) considerably decrcased
b) slightly decreasaed

1 ¢) s=lightly increased
d} considerably increased

How often during the Institute did you help a member of your
race gain a better understanding of merbers of the opposite
race? —_——

w»
ot

a) never

b} seldom

c)  regularly
d) freguently

5).Similarly, how often durlnq the Institute dja you help members
of the oprosite race gain a bhetter understandzna of members of

your race:s

a} never

P} seldom

¢) regularly
d) freguently

6 As & result of the Institute , to what evtsnt do you feel that
_you have gained skills which will enable you to fa0111tatc
the process of desegregation in your school?

a}) not at all-

b) to a slight extent

¢} to a moderete extant

d) .o a considerable cxteni.s

-6
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7) As a result of your participatant in the Institute, do you
fsel any greater sense of respenzibility in your school to
take an active role in bring about a full degree ©f ianter-
gration? : - '

a2) no more than bafore ' : ,
b} slightly more than hefore . ‘
¢) moderately more than bhefore :

- 4} considerably more than before

8) Bs a result of your participaticn in the Institute . do you

- now feel any greatcor sense of responsibility in your cormunity
to take an active rols in bring about a full degree ot
integration? . :

a)- no moré than bhciore

b} slightly more than before A

¢} moderately more than before Lt
@} considerably more than before

9) As a result of the Institute , what things will you do

differently in your classroom, school systein, or community?
{Use space below and back of page as necessary)

10} - Uhich £ilms and £ilm strips were most beneficial to you?

a) -Minorities Have Madc American Great 1 2 3 4

b} Exnloding the Myths of Prejudice 2 3 ¢4

c} That They i'ay Learn | 1 2 3 4

-3 Children Rre Creative 1 2 3 4.
e} Froderick Dougiass i 2 3 4

£} Benjamin BRanncker 1 2 3 4

. o) The Eye of the ﬁeho;der 1l 2 3 4
"h) Human Valucs Series 1 2 3 4
i) Let Them Learn | | 12 3 Ta




APPENDIX V
A. RECOMMENDED GUIDELINES FOR INTERVISITATION
B. RECOMMENDED PROJECT AREAS FOR SMALL GROUP WORK

C. DEVELOPMENT OF DESEGRECATION---GUIDELINES FOR'THE TEACHER




Desegregation Institute, Follow-un Series
Dillard Univers ityjﬂnring 1570

Submitted bys Group IX
Loris M. Dietrich,
Seninsr leader
Develoomen of Cescgregation -~ Guidelines
: for the Teacher
I, 4attitude toward students

A. Self acceptance of assigrment, first step

B, Approach with professicnalism and positivity

(]
.

Be yourself, don't be alfrsid

D. Expect criticism and accent eriticism, donfr be on
detf'enslive

E, Many confliets do not have racial overtones

. Listen > wvhat children have to say

1, Give ehildren opmortunitiss for eczxnressing
hostile feeling (°speciaxéy about race -
a

elso retellion sgainst middle <l
Ge Awars that

1, Criidren sre children

2. Children freguently view teacher of opvosits
" raca with suspicion

3, Confidance must be buiit; takes vime

H., Learn and use names ol chlidren
T. Alwars remain ti:e teacher, ithe responsible adLle

1. Do rot eunisr

eer relasionshin
2. Friendiy but fir

m t

J. Adopt new phiilosophy
1. "Vou're not in popularity contest’ {Fxceot
with highly mut*v ted st dentg, imwovtani

that chidren like vou™).
2, Avoid opreaching and moralizing

I1, viscipliine
A, Pecome a student of behavior

1. Strive for understanding of

o 116
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E,

F,
G.
H,

Ia

Develooment of Desegregation -
Guidelimes for the Teachsr {contiie-ot

8, Different levels of bshavisr

be Background of child

¢. Causes of non~conforming behavior
2., Learn to mansge surface behavior

Know that desireble by-product of efficiernt classrcom
mansagement 1s effective teaching .

Merit, not command respect
When things £0 Wrong

1., Ugse elinical approach

z2 Keop coel head ~

3¢ Pon't srgue with children or vwrovide audience

’ for tantrum

L., Yon't take es personal affront teo gelf or schocl
Language of orejudics |

1, Learn and teach aveidance of
2., Apply with sdults as well

Tesch democratic behavior
Re-appraise “"Praise"
Punishment
l, Corporsl - use of
2. Detention - use and effect of
3, Suspension
i, Must anderstand "Psyuhology of Pubishmemt"
Administrationts Role
1. Principel must suppert teacner° top~-leval muast
suppeort principal

25 Definite veolicy should bo establlished
. 3. Help 2hould be glven childrer with probleus

111, Tozard instructional nrogram

J“"L -
B.

Ca

Vaeried as posgsible - use different methods
Student involvement

Individualize Irstruction

Teach where children are

Motivatien ~ {Better understanding needed}
117
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Develsoment of Desegregation -
Guidslines for the Teacher (contiruey}

1, Mora than exnosure to stimull, demeanding, and
revorting

2. Must think important and resch noint where he
decides to want to learn

3, Must have receptive struciure

a., Ego strengtin that provides gosl direction
b. Feeling of ablility to achleve
¢. Have medel of sufficisnt importance

F., Reading
1. Aemedisl program
8. Shovld bhe re-vamped _
b, Admittance shovld net be on I, Q. ~rly
ca. Preference now given to children whoe havse
gkills -~ non~readers excluded
d. Tutorial group therapy stouvid be emnlored

G, Fmohaszsls should be aon hasic skills in all subject
aresas

H. Rolas of "extra" teachers should he cleariv def'red
(Librarian, P, T., muszic).

Iv. Pélationships with other t=achers
A, Svirit =7 caoveration
B, In racial situations don't igrors, don’'t nzirenicze
C. Awareness of language of orejudice |
D. Avoid "the way ws 8o it here™, the Joln "ther' graup=-
égfffﬁs to staflf iIn school) or the "You people cugnt
E., Incresase contzct over common vroblema
V. Relationships with orincipal
A, Minority teacher should not be glven unvealilis*ic
assigmment, most difficult children, hardest yard
duty '
B, Aesent being put on disvlay
C. Uillingness to give and take
D. Rware of rights and resnonsibilities

ERiC‘ 1. Recognize teacher as professinnal - nct nersonal

gservant dd
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Perelopment of Deﬁagrega%ian - :
Guidelines for the Teacher (comtinued)

2o Should not

e, Tall' down to teachers
Beo c%igicize in front ef enilidren er over
. P ° e ' ’ .
3. Showld -

Be Seo that all teachsrs toach
e Do not vieit in talls with other temchers
~ over oxtended periods
"Gy Aftend partles and leavse chlidren aione

d. Seli "tuings" to children (cakesa, candies,
aandwicheg§ ‘

€. Inciude teachors in pilanning activities
Consider and test 4inmovative idassz

fo Bave moaningful facuity meetings - ach
preach goszaions

o Roprimand those not doling duty » met all
teachers ‘

b. Assume Ferd-duty as scheduls |

B. Do nmot delegate to,sépretarﬁ profaseional;taskg
Fe Keep confidential infarmatiem confldentigl

VI, Relatianship'with top=level adminiafwaﬁicn
A, ccntacts.with Persénnél Deparéwent

" 1. Move peraonal
2. Botices carefully worded, "Will you accept?”

Be Provisions for ceaffes break and Junch heour shouvld be
made for a2ll tesachers :

219
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RECOMMENDED GUIDELINES FOR INTERVISITATION
PRINCYPALS° WORKSHOP ON DESEGREGATION

April, 1970

The following is a suggested list of probable activities to
be modified or adapted to serve individual school needs for
the intervisitation program.

1. Careful pre-planning with present staff for intervistastion
2. A commnittee of host teachers to receive new teachers

3. Welcome of new teachers and brief orientation by the
principal

4, Meeting of as many teachers as possible in the faculty
lounge on arrival, with provision for coffee if possible

5. A committee of parents to meet new teachers and assist
with courtesies

6. Prepared packet for each new teacher containing:
a. Agenda for the day
b. Floor plan of school
c. Brief history of schoo”
d. Student handbook
e. Faculty handbook
f. PFaculty listing with room numbers
g. Other pertinent materials

7. Classroom visitation by new teachers:
Assignment of rooms which teachers will wvisit without
restricting grade, room, or clasz o new teacher's specific
asgignment

8. Tour of schocl plant with students as tour guides

9. Planned time for observation of recess, intermission, lunch
program, dismissal, loading of busses

10. A brief informal faculty meeting at clos. of school day

Compiled by workshop group:recorders:
Alice M. Benjamin

Louise M. Bouise

Elvira S. Lawron

Leah M. McReénnsz

Clare M. Schadowsky
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MEMORANDUM

TO: Seminar Leaders: Desegregation Institute, Follow-
Up Series

FROM: Arthur R. Piattoly, Planning and Evaluating Co-ordinator
DATE: March 30, 1970

SUBJECT: Recommended Project Areas for Small Group: Work

1, identification of Problem Areas--Decide upon use of
consultant services

2. Development of Desegregation guidelines
a) The Teacher:
1. Attitude of the teacher to the students
2. Attitude of the teacher toward the Ipstructional program
3. In relationships with other teachers
4, 1In relationships to principal

b. . The Principal:

1., Giving guidance and inspiration to the' Instructional
Staff '

2. Reflecting confidence in the ability of teachers

3. Creating an atmosphere of freedom

4. Releasing creativity of the staff

5. Developing the professional status of teachers

6. Providing avenues for expressing teacher
concerns: faculty-administration dialogue

c. Community

1. What can the school do to avoid or assist in
the resolution of community problews embedded
in interracial prejudice and hostility?

2. What problems have been occassioned by school
desegregation; What can be done to reduce tension
or ease attitudes to thes~ problems?

3. What roles should other agencies or groups play
in desegregation; should the school play the
chief role in desegregating the community?

4, What are the attitudes of the community groups
and agencies concerning the schocl? To what
extent do these attitudes reflect the same
objectives as those of the school?

5. Who are the most powerful persons in the formal
orgarization of the community and of special
group. .? Are these persons the ones who ''get things
done.’ '

V-6
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d. The Student:
1. The background of the student
a) Socio-economic, cultural ramifications
b) Special problems
c) Problem of racial stereotypes.,
2. Special problens .
a) Lingual, academic retardation-curriculum
relationships
3. Teacher expectations of the pupil and vice-versa
4. Improving self-image of students: curriculum-
SzﬂmTeacher—pupil relationships
a) Strategies for obtaining discipline
b) Strategies for obtaining a good learning
, atmospher..
c) Techniques for handling disruptive students
d) Identificatiou of special needs of pupils
e. Organizing for Instructional Improvement:
1. 7The principals role
2, The teachers role
3. Utilization of comminity resources
4. How to organize systematically to identify problem
areas, define objectives, c¢reate a problem solving
design, gather resources and systematically eval-
uate progress toward clearly stated objectives,

A s M P10 H :f'f"'/‘,/
Arthur R" ?iéttoly . 7/
E

Planning & Evaluatins Co-ordinator
ARP: ks , :
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MEMORANDA AND AGENDA PERTINENT TO FOLLOW-UP PHASE




MEMORANDUM

TO: Seminar Moderators: Principals Desegregation Workshop
FROM: Ray Piattoly, Planning & Evaluation Coordinator
DATE: - April 18, 1970

SUBJECT: Orientation.

Please be aware of the following guidelines for operation of the
workshop.

1) The overali purpose of the workshop is to develop awarenesses in
principals necessary for successful faculty desegregation and
to involve principals in planning some appropriated, related
activities.

2) Please call roll and keep an accounting of attendance for all
sessions that you conduct. Project guidelines are clear in this
regard.

3) A limited amount of materials are being purchased for use of
project participants.

L) Please appoint group recorder. A major objective of .the
sessions is to gather the feelings of principals in key areas.
Your findings will be presented to me at the termination of
the sessions.

5) Explore the feelings of the group regarding times and dates of
future sessions.

6) Initiative of seminar moderators is invited in suggesting audioc-
visual aids to the sessions and the use of appropriate resource
consultants.

7) Try to keep the sessions directed toward goals suggested in the
discussion outline. This, of course, is not intended to deny
necessary and normal group process.

8) The afternoon sessions for April 18 are for recapitulation and
possibly exploration of library facilities. Participants have
use of Dillard library facilities.

124
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9) A staff meeting will be scheduled before the next session.
10) Please try to make as prompt uce of the consultants as

possibl- . they report to your group. Scme will have
time .i8it only briefly.

7~y o] 2 SR 3 B

LE g ar 17 TS
DTfor (A a8
Ray Piattoly
Planning & Evaluation Coc_dinator

ARP:kms

cc: Mr. Robert E, Wall



MEMORANDUM

To: All Participants: Staff Development Institute
on Desegregation Problems

From: Arthur R. Piattoly

Planning & Evaluation Cocrdinator
Date: May 25, 1970
Subject: Evaluation of Saturday Meetings

I wish to thank you for the high degree of professionalism
exhibited by you in our recent Saturday sessions devoted
to problems incident to faculty desegregation. Your co-
operation has been a credit to the schoel system and to
its efforts to accomplish a difficult task of human re-
lavions and professional accomplishment.

In order that §uture activities of a similar nature

can be of a highly effective nature in terms of the needs
of principals and teacherxs, pliease take some time from
what we know is a busy schedule and return the enclosed
questionnaire to me at your earliest convenience.

Please also be a.3ured that every effort will be made
to disseminate findings of all seminar teams to all con-

cerned.
/? p . R _’_'\1(7
Qrfbun K- Fartoty
Arthur R. Piattoly
Planning & Evaluation Coordinator
" RP: kms
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QUEST IONNATRE

Staff Development Institute on Desegregation Problems

Please answer all questions and return as soon as possible in

the enclosed envelope in care of Arthur R. Piattoly., Some of the items
are included to satisfy requircments for various government reports.

A. Please list what you think were any values gained from participation
in the sessions (administrative, instructional, human relations; etc.)

B. What do you think are the areas of greatest concern to the principal
{or to the teacher) that relate to faculty desegregation.

C. Did the sessions serve to sacisfy sny particular need of yours as
a teacher ox principal?

D. How could the sessions have been impzoved?

E. Your position ‘ Teacher Principal

F, - Race White Black

G, Level _ Ulementary Secondaxry

Name:

Date:

School:




Agenda: April 18, 1970

Principals Desegregation Workshop

I 9:00-9:10 Ray Piattoly: Introduction, program
orientation introduction of moderators,
groupings, room assignments; future meetings

IT 9:10-9:25 Everett Williams: The importance of the
principal and the role of the workshop
IIT 9:25-10:45 Discussion and group work
IV 10:45-11:00 Break
VvV  11:05-12:00 Continuation of group work
VI 12:00-12:30 Lunch
VII 12:30-2:30 Recapitulation and exploration of library

facilitiss and resources

VI-5

Q -1;532’ ﬁf;f\\




Administrators Workshop: Desegregation Problems
Agenda: April 25, 1970
Dillard University

9:00-9:15 Address: . Dr. Mack Spears, Orleans Parish
School Board

9:15-9:30 Address: Mr. Edwin Friedrich: Director of
Curriculum Services, Administrative Staff, i
Orleans Parish School Board

9:30~10:15 Reports of group recorders

10:30-~11:00 Small group discussion

11:10-~11:25 Break and resumption of group work

12:00-12:30 Lunch E

1:00-2:00 Small group discussion é

Special Note: Teacher-consultants will visit those é

small groups that they were unable to
meet at last Saturday's session.

B B Bt § e F0E
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AGENDA: MY 2, 197u

PROFESS IONAL/ GROWTH WORKSHOP ON DESEGREGAIIDN PROBLEMS

9:00-9:30 Address: Dr. Glenn Hontz 'Faculty
Team Building in Schools’ Questions &
answers

2:30-11:00 Small group discussion

Consultants: Dr. Hontz; Mr, Bermudez

11:00-11:15 Break
12:0G-42:30 ' Lunch
12:30-2:30 Finalization of desegregation guidelines.

Identification of principals interested in
planning a panel on desegregation problems
for video=-taping.
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APPENDIX VII

SYLLABI FOR SUMMER PHASE
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INSTITUTE FOR THE TRAINING OF TEACHERS
IN. DESEGREGATED SCHOOLS
EXPERIENCED TEACHERS

MONDAY ; JUNE 16, 1969
John P. Kennedy Senior High

9:00 a.m. - 11:00 a.m,
; 5700 Wisner Boulevard

GENERAL SESSION

Auditorium
PURPCSES
CBJECTIVES
PROCEDURES
CONTENT Mrs. O0.W. Nelson, Director
DESIGN T
REGISTRATION
GRADUATE CREDIT 7 :
FISCAL MATTERS ir. Acrthur Piattoly, Assistant

11:00 - 12:0C Noon
REGISTRATION __ Tulane University

12:00 Noon

LUNCH

: 1:DO;p.m. ' 7 7 ‘
.Experienced teachers Gibson Hall, Tulane University

Formulation and Identification of Problems
Selection of Projects/Research Papers

Group 1 Room 305 Mrs. Williams
Group Il Room 308 Mrs. Wolo
Group 111 Room 310 Mr. Cooper

TUESDAY, JUNE 17, 1969

9:00 a.m.
"Desegregation and Integration”
Address: Dr. Norman Dixon
Professor of Education
Southern University
Baton Rouge, Louisiana

Q ! ‘1-3‘3
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Exchange -

11:00 a.m.

SEMINARS
“Group I . Room 3065 Mrs. Williams
Group 11 Room 208 Mrs. Wolo
Group III Room 3190 Mr. Cooper
12:00 Noon
LUNCH
1:00 p.m. : , 7
SYMPOSIUM Room 317
"Experiences, Problems and Solutions in
Recently Desegregated Schools”
- Mrs. Olmpia Boucree,
Mrs. Romaine R. Jones
Mrs. Phyllis Kaufman
Mr. Vidal Easton
2:00 p.m. ~ Room

“"Jdentification of Verbal Imnteraction in the
Classroom Where Problems May Arise’

Address: Dr. Joseph Bondl i
Professor of Education 5
University of South Florida, Tampa '
Tampa, Florida

EDNESDAY, JUNE 18, 1969

9:00 a.m, ,
OBSERVATION IN LABORATORY SCHOOLS

Group I Priestly 5unicr High o
1619 Leonidas Street (Leonidas Bus)
Group II To Kingsley House for Observation
in Day Nursery, Kindergarten, Arts,

Crafts, Special Groups, Swimming ,
in an Integrated situation
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Group I1I -Alien School
5625 Lovola Avenue (Freret Bus)

12:00 Noon
LUNCH

1:00 p.m. 7

FILMS ' Exploding the Myths of Prejudice
Room 317

DISCUSSION

2;00p.m.

WORKSHOP Room 317

Using the Analysis Sheets with
Matrix: Group leaders

THURSDAY, JUNE 19, 1969

§:00 a.m. - 12:00 Nocn

OBSERVATIONS
Group I Priestly Junior High
Group II Audubon School 2
428 Broddway (Broadway Bus, 3t. Charles « o
Group III To Kingsley House
.12:00 Noon
LUNCH
1:00 p.m. .
GROUFP COUNSELING
Group 1 Dr. Bondi
Group II Psychologist
Group II1 Seminar Leader

(Rotate each 40 minutes)
FRIDAY, JUNE 20, 1969

9:00 a.m. 7
OBSERVATION IN LABORATORY SCHOOLS (Priestly,Audubon, Allen)
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"Jdentification of Verbal Behavior witnh the
use of Matrix and Check List®

12:00 Noon
LUNCH

1:00 p.m. ' -

LECTURE Gibson Hall,. Room 317
""The Effect of Community Pressure on Successful
School Desegregation’

DY. Gary Lloyd

Professor
Tulane School of Scocial Work

Address:

Egshange

2:00 p.m.

SEMINARS
Examination of Reading Lists--Specific
Attention to following books:

ércup IT and III

The Troublesome Presence

Race Prejudice and Fducation

pPygmali n_the
Others prescribec
N. B. Reports due orally and in writing,
June 25. 1969 All Groups

To Kingsley House for Observation

Group I
MONDAY, JUNE 23, 1969

9:00 a.m. - 11:00 a.m.
DBSERVATION IN LABORATORY SCHGDLS

Notice given to language, instruction, and
verbal interactiom.

11:00 a;m.
SEMINARS WITH LEADERS
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12:00 Noon .

LUNCH

1:00 p.m.

SEMINARS
Group I Psychologist
Sréup II Group Leader
Group III Leader

(Rotate each 40 minutes)
JESDAY, JUNE 24, 1969

9:00 a.m. S o
OBRSERVATION IN LABORATORY SCHOOLS

12:00 Noomn
LUNCH

1:00 p.m. Room 317, Gibson Hall

Types of Interac*ion Observed in Laboratory
Schools

Group I To Kingsley House

2:00 p.m. )
SEMINARS WITH LEADERS

DNESDAY, JUNE 25, 1969

9:00 a,m. '
FILM VIEWING "Minorities Have Made American Great'
: Italian, German, Afro-American,
Irish

11:00 a.m. 7
SEMINAR - Discussicﬂ of Films

12:90 Noon
LUNCH

1:00 p.m.
BGCK:REPORTS WITH SEMINAR LEADERS
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2:00 p.m, -
BREAK

2:15 p.m. 7 )
Concinuation of Book Reports with Leaders

HURSDAY, JUNE 26, 1569

9:00 a.m. N . :
OBSERVATICN IN LABORATCRY SCHOCOLS o

12:00 Noon
LUNCH

1:00 p.m. . ,
BOCK FAIR Dillard University Dining Recoms B § C
‘ ' Student Union Buil.

Selection cf Topics for Annotated Bibliography
RIDAY, JUNE 27, 1969

2:00 a.m.

TEAM REPORTS AND DISCUSSION ON PRESCRIBED TBYXTROOKS

12:00 Noon

LUNCH

1:00 p.m, , o :

USE OF LIBRARY AND BOOK FAIR AT DILLARD UNIVERSITY f
INDAY, JUNE 30, 1969 |

ENTIRE GROUP MOVES TO DILLIARD UNIVERSITY, Poom 224 Rosenward H:

(2601 Gentilly Boulevard, Gentilly Broad Bus)

8:00 a.m. , . , , '
GROUY DISCUSSION "Motivation in Education”

e kil S e il S i

10:30 a.m. -
SMALL GROUP DISCUSSICNS

Group I Room 11i9B, Rosenwald Hall
Group II Room 119C, Rosenwald Hall !
Group III _ Room "226A, Rosenwald Hall |

Social Worker o .
(rotates every 40 minutes)
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12:60 Noon -

LUNCH

'1:60 p.m. Discussion of Lieterature on Motivation
2:00 p.m. Seminars with Leaders and Social Worker

TUESDAY, JULY 1, 1969

GQ:DQ a.m. i
LABRORATORY EXPERIENCES AT ASSIGNED SCHOOLS

Group 1 Edward H. Phillips Jr. High
Group II Stuart Bradley Elementary
Group III Edward H. Phillips Elementary °
View mdvie "Intruder in the Dust"
1:00 p.m. -
"Motivation in Education™
LECTURE: Dy, Melvin Gruwell

Director, Center for Teacher Education
Tulane University

WEDNESDAY, JULY 2, 1969
8:00 a.m.

PRESENTATION Discussion on Techmiques of Motivation

12:00 Noon Social Worker
LUNCH

1:00 ».m.
LIBRARY AND PROJECT DEVELOPMENT: DIRECTED OBSERVATION

THURSDAY, JULY 3, 1965

9:00 a.m.
OBSERVATION IN LABORATORY SCHOOLS

12:00 Noon
LUNCH

1:00 p.m. Work on Collections of Interracial Materials,
Pictures, Bibliographies for Classroom Use
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2:00 p. -

GROUP D*SFUSSIONS Library Work on Re;esrch Bapexs
and Projects
Social Worker

FRIDAY, JULY 4, 1963
HOLIDAY

MONDAY, JULY 7, 1569

9:00 a.m. Room 2Z4, Rosenwald Hall, Dillard
"Enhancing the 3elf Image: Mrs. Judy Levy
Psycholcgist

10:60 a.n. o
SMALL GRQOUP SEMTNARS SGCIAL WORKER

12:00 Noon

LUNCH

1:00 p.m..

PRACTICUM: "Where Integration Is Working"
Miss Claire Schadowsky, Principal
Sophie Wright S&chool

INTERACTION
2:00 p.m.
RILM FESTIVAL: Motion Pictures:

"That They May Learn”
"Children Are Creative"
"The Eye of The Beholder"
~8till Film

“Human Values”

TUESDAY, JULY 8, 1968

9:00 a.m.
DIRECTED OBSERVATION IN LABDRATQRY SCHOOLS

12:00 Nocon.

LUNCH

1:00 p.m,

REPORTING AND REVIEWING RECENT READING IN SEMINAR GROUPS
SOCIAL WDRKER :
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‘RIDAY, JULY 11, 1969

2:00 p.m.
Working on Projects for Use in Integrated Situations

WEDNESDAY, JULY 9, 1969
 9:00 a.m.

CONCLUSION OF PROJECTS AND PROBLEMS
-- Small CGroup Seminars
' Social Worker

12:00 Noon '

LUNCH
1:00 p.m. Room 224, Rosewald Hall
ADDRESS : . Dr. W. Ray Rucker
Dean of the Graduate School
U. 5. International University
San Diego, California
2:60 p‘gli,

SMALL GROUP SEMINAR SOCIAL WORKER

'HURSDAY, JULY 10, 1969

9:00 a.m. -
Se¢lf Evaluation with use of Attitudinal Checklist
Measure Change and Progress in Terms of Objectives

12:00 Noon
LUNCH

1:00 p.m.
Small Groups with Seminar Leaders and Dr. Rucker
Social Worker

9:00 a.m., Room 224, Rosenwald Hall
Dr. Rucker and Human Values Symposium
- Exchange

- _ S3cial Worker
12:00 Noon
'LUNCH&.

1:50 D.m., , o o
SELF EVALUATION ON DBJECTIV?S AND RECOMMENDATIONS.
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SYLLABUS: INJCTITUTE ON EESEGREGATIDN: NEW TEACHERS

GBJECTIVES: ORIENTATION: IDENTIFICATION OF PROBLEM:
FORMULATION OF INDIVIDUAL PROJECT GOALS

FIRST WEEK
Week of June 16
June 16 2:00-10:00 . Orientation and Introductions
S . Mrs. Nelson; Mr. Piattoly

Seminar Leaders {(Kennedy
Auditeorium).

11:00-12:00° Registration-Tulane University

1:00-3:00 Registration; team meetings
on project identification
{Tulane: Gibson Hall Rooms
3(35..308-310 and 317).

3:00-5:00 Staff meeting: E. I. P.
Office; Room 102 Fortier Hall.

June 17 9:00-12:00 Team meetings with Seminar

o Leaders; Room 224 Rosenwald
Hall further work on I[nstitute
assignments.

1:00-3:00 Library work; completion of
registration,
June 18 9:00-11:00 Robm 224 Rosenwald Hall:

Dr. Joseph Bondi: *The Role
of Language in the Desegregated
Setting."” (Break)

11:00-12:00 Team meeti#gs; Consultant
Dr. Bondi.
1:00-3:00 Team meetings-Project Devel-
: opment. :

123
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June 19 _ Q
1

2

Jung 20 9
1

OBJECTIVES:

eek of June 23

June 23 , v
10

1

June 24 9
10

g

100-12:00 ' Observation in laboratory
. schools; (tec be announced)
team meetings. .

:00-2:00 _ Psychological and Sociological
. ' perspectives to the problems
of Desegregaticon (Staff Psy-
chologist and Social Worker).
Room 224 Rosenwald Hall.

:00-3:00 Team meeting Consultants-
‘Staff Psychclogist and Social
Worker.

100-1200 Observation in laboratory
schecols-team meetings.

:00-3:00 Discussion-Minorities Have Made
American Great: Room 224
Rosenwald Hall. '

SOCIOLOGICAL AND PSYCHOLOGICAL
ANTECEDENTS TO LEARNING

SECOND WEEK

:00-10:00 Room 224, Rosenwald Hall
"The Role of Self-Image and
Teacher Expectation in Learning"
Mrs. Levy

:00-12:00 Library time-team meetings.

:00-3:00 Teams A § B library time
Team C-Team meeting with
Seminar Leaders and Staff
Social Worker.

:00-10:00 "Sociological Perspectives
To The Problem" Miss Betty
Spencer: Room 224, Rosenwald
Hall, :

:00-12:00 Team meetings with Seminar
' Leaders:. Consultants

1¢2
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f : iS

Miss Betty Spencer and Staff
- Social Worker *Dr. Gene Usdin

1:00-3:00 Lighrary time-Team C; Teams
A § B meet with Social Worker

June 25 9:00-11:00 Room 224, Rosenwald Hall
- - : Pgnel, ""Problems encountered
in the desegregated setting-
Point of View_  Mrs. North;
Mrs. Kaufman; Miss Dalier;
_ Mrs., Boucree- Moderator; .
Mr., Piattoly (Room 224,
-Rosenwald Hall).

11:00-12:00 Team méetingsdﬁanel functicns
g5 Consu.cants.
1:00-3:00 Library work on pro ects
June 26 . 8:00-12:00 All teams visit Book Fair
- Cafeteria Area- Dillard
University _
1:00-3:00 All teams consult with Staff
Psychologist.
June 27 9:00-12:00 Observation in the 1lab

schools, team meetirgs.

1:00-3:00 All teams consult ctaff
Psychologist and Socail Worker

OBJECTIVES: DEVELOFING AN EFFECTIVE INSTRUCTIONAL
.CLIMATE IN DESEGREGATED SITUATIONS

THIRD WEEK

TRANSFER OF GROUPS TO DIFFERENT UNIVERSITIES

Week of June 30

June 30 9:00-10:00 Room 317, Gibson Hall, Tulane
- . Campus- Dr. Melvin Gruwell-
"Establishing Classroom
Conditions For Learning in
Desegregated Situations.

*Dr. Gene Usdin (Sociological and Psychological Perspectives)
143
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A

i
10:00-12:00 Team meetings- Dr. Gruwell

Consuitant.
1:00-3:00 Use of the library
July 1 6:00-12:00 _Onser ation in lab schools-
' team  meetings.
1:00-3:00 Team meetings (Room 305;
‘ 308; 310- Gibson Hall)-
Theme: Improving Insturction

Through Recocgnition of
individual Ujifferences:
Consultants- Jirs. Maloney;
Mr. Charles Suhor; Mrs. Rita

Ducamus.
July 2 9:00-11:00 ' The Role of Media in
— . Inproving Instruction.
1:00-3:0C Dr. Gruwell, "Establishing
ClassToonm gandlt;ens for
Learning 1n Deaegregated
Situations.
July 3 9:00-12:00 Observation in 1ab schools;
N tean meetings.
1:00-3:00 Dr. Jack Sturgis- ""The Role.
of Guidance And Counseling
n a Desegregated Setting."
July 4 HOLIDAY

OBJECTIVES: THE PROBLEM OF EVALUATICON AND COMMUNICATION
' IN DESEGREGATED TEACHING AND LEARNING '

FOURTH WEEK

Veek of July 7

July 7 ' 9:00-10:GC0 Dr. Malcolm Rosenberg

- “"Eyaluating pupil Programs
In Desegregated Situations
-Room 317, Gibson Hall

11:00-12:00 Team meetirgs.

1% ¢
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1:00-3:090
8:00-12:C0

s0D-3:00

-y

:00-11:00

0

11:60-12:00
1;00—3:90
8:00-10:60

10:00-12:00

1:00-3:00
$:00-11:00

13:00-12:00
1:00-3:00

Library work

team meetings,
Library work on project.

"Language Patterns In The
Classroom-Approaches To

. More Effective Communication”

Mr. Charles Suhor, Room 317
Gibson Hall,.

Team meetings.

Team meetings.

Dr, Ray Rucker, "Enhancin
) , g

Human Values." 317 Gibson Hall

Evaluation of Institute
Objectives

Library Work.

Team meetings; collection
of preojects.

Film

Summary rercrt by Seminar
Leaders on Institute out-
come.




APPENDIX VIII

SEMINAR REPORT FROM FOLLOW-UP PHASE ON ONE CGROUP'S ACTIVITY
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1969 Institute for Teachere in Desegregated Schecols
Follow-Up Sessiucns
Seminar Leader's Report

Follow-up sessions to the 1969 Summer Institute were held April 4,
April 11, and May 2, 1970. Originally, it had been hoped that follow-
up could commence six weeks after the beginning of the 1969-1970 school
sesgion. This would have f -ovided a sufficient period to assess concepts
and practices freshly gained from the summer Institute. For apparently
administrative reasons, this was not posaible. The delay until April,
however, was not without its advantages since there was more time to reflect
on the impact of the Institute over a more re, resentative period of the
school gsession.

Some teacheres of the original group that I led in the summer were
necegsarily lost. Individual schedules would not allo.s some of the
participants to take part in the follow-up and some teachers had resigned.
There was a sufficient nucleus, however, to quickly re-establish rapport
even though three new teachers were added to the group.

At the second session I expused the group to a sample of ''programmed"
tapes specifically designed to facilitate racial interaction. The
material I used was loaned by the Human Development Institute of Atlanta,
Georgia--a subsidiary of the Bell and Howell Compasny. The set was entitled,
Encountertapes for Black/White Groups. The program was designed for five
hour-and one-half sessions. I used only the first tape with this group,
modifying the instruction 1In accordance with my judgment as to the suit-
ability of some of the exercises to this particular group. The first
tape is so designed that it can be used by itself for just such demon-
strations.

At the first follow-up session I introduced the idea of using ihe
Encountertapes and the suggestion met with universal enthusiasm. Never-
thelegss each participant was given an individual option of either joining
in the interaction or abstaining. All members stayed in.

The exercises might have been expected to arouse scme anxicty since
they included free and frank fnterchanges of opinions and feelings.
Anxiety was evident with several members but the overall encounter was
seen as a stimulating and enriching experience both emotionally and
attitudinally. ’

_ The final follow-up session was held jointly with a gruup of prin-
cipals. I had feared that this might result in an experience that would
be intimidating to teachers and where principals might be tempted to

pontificate. My fears were only partially justified. For the most part,

principals seemed to be genuinely interested in understanding the classroom
teacher’s point of view on anticipated problem areas. The teachers were
cautious but this did not prevent them entirely from speaking out on the

147

VIII-1



problems of desegregation of classrooms and faculty as they had ex-
perienced them or as they anticipated they might develop.

My group felt that more teachers in the system should be exposed
to the experience they had ht:ad. They felt that an extended summer
institute would be the optimal resource but that, if this were not pos-
sible, release time sessions during the school year should be ronducted.
They felt that such sessions should be 1led by professionals who were not
attached to the classroom. The idea of visiting teachers conduciing these
sessilons was entertained.

The suggestion was made that those teachers who had to change assign-
ments in order to comply with the new faculty desegregation guidelines,
should be especially encouraged to participate in such workshops. The
workshops should also be open to teachers new to the school system. It
was felt that principals, using resources from the central office, should
schedule release-time meetings throughout the school session toward the
same objective.

It is my own feeling that the Encountertapes could be profitably
uged in such endeavors. They ar: designed so that no leader is necesgary
however a trained coordinator should be available for consultation where
problem areas arise.

Arthur Cooper
Seminar Leader

143

VIII-2




APPENDIX IX

RECOMMENDED BIBLIOGRAPHY DISTRIBUTED TO INSTITUTE MEMBERS




_L . - . Symmer, 31969

EDUCATIONAL RESOURCE GENTER O SCHOOL QiSE&REGATZOE
R200 Hampson Street, dew Orleans, Louisiana 70L1i8

\ . ACB03  B866-5427

A BIBLI0GRAPHY O SCHOOL DESEGREGATION

 The following materials have been selected from various
bibiiographies. particularly one published by the Division of
Equal Educational Opportunities in Washington (HEW}.  They
have been reproduced on these pages for use of Louisiana class-
room teachers. This 1ist may be copied or used irn any Fashion.

Adoff, Arnold. {ed.) I Am the Darker Brother: Aa Anthology
of Modern Poems By leqgrp Americans. New Yorx:
¥acmiilan, 1763. &1.¢0 '

Anderson, Hargaret? Children of the South. Few York: Farrar,
Straus, and Givoux, 196f6. -

Archibald, Helen A. (ed.) Negro tistory and Culture, Selections
for Use with Children. gpartment of Curricuim Develcop-
ment. 1icago { t{ nissfenafy'Societis 19 Scuth LaSaile
Streat, Chicago, I1linois - &60603. 754 _

Afnezg flanty L. "The Effect of Teacher ﬂttituéeé upan the Cul-
-turally Different,” Scheol and Society., March 19, 1566.

Ausubel, David P. and Pearl. "Ego Develooment among Segregated
Negro Children,® 1in A, Harry Passow (ed.) Education in
Depressed Areas. Mew York: Teachers College, Lolumi
niversity, 196G3. ‘ ,
Bady. Susan,-f“what I Jearned from Megroes,” Ebony, Septes-
~ ber, 1966, . _
. Beauchamp, Mary and Others. Building Brotherhood:

- Elementary Teachers Do? ] Conference of
and Jews, K S :

_Mhat Can
Christians

15téi¥§qen€e gpdwtd?turai,Eifferen;esa

" Bell, Kenneth and others.
cago Press, 1951.

Chicago: University o

Biatr, Lewis H. A Southern Prophecy. Boston: Little, Brown,
and Co., 19%4.- 7 »
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i .
Royd, 8. F. "The Levels of Aspiration of “hite and Megro
. Childvenm in a Mon-Segregated Elementary School," Journad
gf Social Psycholoay. VYol. 3f. 1852, ' o

Boylie, Sarah,. The;?egggreqatéi Heart. I'ew York: ‘lorow, 1262.

an!eipgﬁrah, Ihe MHuman Beings Only. lew York: Seabury Press,
Al ) ‘

Bridaes to Bqﬂgrstanéin . A quarterly bulletin of the Human'
Sehatsons Unit, OFfice of Integration, Hew Vork Public
Schoois. '

Brawneli, Samuel., “Teachinc the Chiid from the Pisadvantaged
Neinhborhood," Journai of Teathing Education, June, 1965.

'Cheé!er; 1. and Segal P, Chavacteristics of legro Students .
ﬁttenﬂigg Proviously AT1-Unite Tublic Schools in the Deepn

South. nn Krbor nscitute ftor sSoctal Research,

1367. '

§1ar%, Yenneth. Dark Gﬁétts:f ﬁn”ﬁnajvsis of Social Power. New
York: Harper and Rov, 1965. ' - —— ,

hinan.

clark. Kemmeth. Prejudice and Your Child. HSoston: Beacen
Press. Paperback, 1963.

Coles, Nobert. Children of Crisis: A Study of Courage and Fear.
Boston: Little, Brown, 19b/. :

'cooper, David. “Fobody Yanted School Desegreqation,” Jmerican
Education, June, 19067. ‘

Crain, Robkert L. The Politics of Schoo! Deseagreg
Aldine Publishing Co., 19€3. N _

Crosby, Muriel. “The Community and Its Schools: An Adventure
in Human Relations,” Children, January-February, 1064,

ation. Chicaye:

Dariing, Eichard L. "School Lihrary Services ferlthe Buitura?iy
T Deprived Chiid," School Life, Nctoher, 1264, .

Education, SEptémﬁer,~1?§4. Twenty-fiié'éénts, Order from
Publication Sales Gffice, Board of Education, 110 Livengs-
ton Street, Brooklyn 1, Hew York.

Ehle, John. The Free Mlen. Mew York: Harper and Row, 1965.
*“Integqratfon in chapel Hill, florth Carolina.

£isenberqg, Leon. “Some Childran Are Convinced They Can't Min,"
Scuthern Education Rerort, forii, 1967.

151

Ix-2




Emotional Aspects of Scanoi Oesearecation. A rengrt by Psychi-

T atrists Groun Tor the Advancement of Fsychiatrys 104 E. 25th
Street, I'ew York, 10, M, ¥, 50¢ pach (30¢ for 100 copies or

more}

Giocdman, "lary Ellen. Race Auareness in Young,Children. New York:
Lollier Rocks, 19{4, .

Grier, "11%iam & Cobbs, Price . Black Page. [ew York: Bantam,

10969, 95¢ . -
Criffin, John Poward., 2lack Like Me. Cambridge: Riverside

Press, 312€1. - .
‘Handlin, Osca’ “_,.0ut of Mapy: A Studv Guide to Lultural

Piuralism in the United States.” Anti-Defamation League
of B'Mai 3'Rith, 515 iladison Avenue, New York, M. Y. innze.

tlansberry, Lorraine, The Movement. flew York: Simon and Schuster,
1964. (A uei! iTTustrated paperback .}

Far?an, Ltouis R. The ileare in American History. Service center
fo~ Teachers of History, /,mericahn storical PMssociation,
400 A Street, S, E., Yashinaton 0. -C. 20003, 504, 196%
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